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This phenomenological research reports on a study carried out about a bilingual plan and 
teacher cognition at SaludCoop Norte School (SNS). The authors gathered the results during five 
months via surveys, interviews, life stories and descriptive journals. The results suggest teachers 
perceived the application of the bilingual plan as a challenging task for them for three main 
reasons: First, they considered themselves as not being well prepared in language and 
methodologies to teach English; second, they felt the school does not have the necessary support 
in the transition to bilingualism; and third, teachers thought the school does not have all the 
necessary resources to teach the language.  However, the teachers regarded the implementation of 
the bilingual plan as a great opportunity for students and teachers. This was so because of two 
main reasons. First, they conceived this implementation as a possibility for professional growth 
and second, they deemed this bilingual plan as a meaningful chance for their students to have 
better opportunities. Finally, the researchers suggest involving teachers in the development of 
curricular proposal by taking into account what teacher think in terms of language teaching based 
on their experiences. Also, the researchers recommend preparing future teachers for the 
challenges of our country in terms of bilingual education. 
Keywords: Cognition, curriculum development, bilingualism, bilingual education, primary 
education.  
Resumen  
Este informe de investigación fenomenológico en un estudio llevado a cabo sobre un plan 
bilingüe y la cognición docente en Saludcoop Norte School (SNS). Los autores reunieron los 
resultados durante cinco meses a través de encuestas, entrevistas, historias de vida y diarios 
descriptivos. Los resultados sugieren que los docentes perciben la aplicación del plan bilingüe 
como una tarea difícil para ellos por tres razones principales. En primer lugar, los docentes 
 
 
consideran que no están bien preparados en el lenguaje y metodologías para enseñar Inglés; en 
segundo lugar, ellos sintieron que la escuela no cuenta con el apoyo necesario en la transición 
hacia el bilingüismo y en tercer lugar, los docentes pensaban que la escuela no cuenta con todos 
los recursos necesarios para enseñar el idioma. Sin embargo, los docentes consideran la 
aplicación del plan bilingüe como una gran oportunidad para los estudiantes y docentes. Esto fue 
así debido a dos razones principales. En primer lugar, ellos concibieron esta aplicación como una 
posibilidad de crecimiento profesional y en segundo lugar, ellos consideraron este plan bilingüe 
como una oportunidad significativa para que sus estudiantes tengan mejores oportunidades. 
Finalmente, los investigadores sugieren el involucramiento de los docentes en el desarrollo de la 
propuesta curricular teniendo en cuenta lo que el docente piensa en términos de la enseñanza de 
idiomas basada en sus experiencias. Además, los investigadores recomiendan la preparación de 
los futuros docentes para los desafíos de nuestro país en materia de educación bilingüe. 
Palabras clave: Cognición, elaboración del programa educativo, bilingüismo, educación 
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Statement of the Problem 
The educational system is composed of different agents, whose interactions shape the 
essence of education. Not only do these agents share knowledge, but also they exchange values, 
skills, experiences, beliefs, cultural patterns, etc. Among these agents, teachers play an important 
role. Teachers are in charge of making the curriculum “come alive” through their performance 
and actions (Richards, 2001). However, teachers’ role has been frequently reduced to instructors 
who are asked to teach and behave in particular ways without much reference to the internal 
psychological and external socio-cultural aspects that frame their cognition toward their 
profession (Borg, 2006).         
In the particular context of this research, SaludCoop Norte School (SNS) is framed by the 
implementation of the National Bilingual Program (NBP). In this process, the context manifests 
certain particularities On the one hand, the bilingual plan in primary as such is portrayed by the 
lack of conceptual and methodological clarity, the lack of resources, and the lack of continuity 
developing the process of implementation of the bilingual plan (Truscott de Mejía A. M., López, 
Mejía, Peña, Fonseca, & Guzmán, 2008a). On the other hand, Truscott de Mejía et al. (2008a) 
suggest that teachers are characterized by their lack of language proficiency and methodological 
knowledge, but favorable positions and attitudes towards the bilingual plan  
In regards to the characteristics presented above, Maturana (2011) identified three main 
external and internal issues have emerged during the implementation of bilingual plans 
nationwide. First, teachers tended to feel frustrated about what they were asked for in the 
curricular innovation. Second, disagreements appeared when confronting the expectations of 
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what was required to do in the classes and in the school. Third, some conflicts took place, 
involving internal entities (other teachers and administrative agents) and external entities 
(Ministry of education and Secretary of Education). These particularities and issues represent a 
set of aspects that had not been taken into account about the implementation of bilingual 
education in Colombia in general and in Bogotá in particular.  
Consequently, such issues seem to be linked to teacher cognition, which is a topic that 
deserves attention since it appears to play a role in and out of the English as foreign language 
(EFL) classroom. The significance of teacher cognition, defined as teachers’ mindset in education 
(Borg, 2003), lies in the fact that teacher cognition shapes and is shaped by the surrounding 
educational circumstances. Therefore, this study assumes considering that it is vital to recognize 
the main aspects that influence the implementation of bilingual plans in relation to aspects of 
teacher cognition, such as professional formation, contextual factors, learning experiences, 
institutional polices, teaching experience, etc.  
All in all, a study on bilingual plans and teacher cognition deserves special attention and 
needs a deeper level of analysis in Colombia and Bogotá. A study of this nature may create 
valuable data, since it allows recognizing and opening new spaces for reflective studies related to 
the implementation of bilingual plans carries out in public education. Besides, the teacher can be 
seen as an important agent in the process of curriculum development. Finally, from a 
phenomenological perspective this study is seen as a reduction of the implementation of a pilot 
bilingual plan within the framework of teachers’ cognition.  
Justification 
  This research is relevant because it recognizes the meaningful place of teacher cognition 
in education. First, this study implies understanding how different educational factors such as 
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professional preparation experiences, contextual factors, learning experiences, institutional 
polices, teaching experience, etc. influence teacher cognition. Secondly, this study seeks to 
explore how teacher cognition impacts teachers’ performance and attitudes. Finally, this study 
approaches teachers’ challenges when facing curricular and methodological changes in bilingual 
plans. Accordingly, this research is relevant as it recognizes the relevance of teacher cognition in 
educational contexts.  
At the same time, this study was worth doing because it could provide a perspective on 
bilingualism and teacher cognition in a context and an approach that had not been explored that 
often in Colombia: public education and phenomenology. As a result, this research on the 
implementation of a bilingual was developed in a public school, where a bilingual plan has been 
piloted for some years now. Second, this research used a phenomenological approach in order to 
understand bilingual plans through teachers’ own voices; such approach is meaningful as few 
phenomenological studies on bilingualism and teacher cognition are available in the field. 
Finally, the researchers wanted policy-makers to be aware of the significant influence of 
teacher cognition in the implementation of curricular innovation. The researchers wanted to use 
teachers’ voices and experiences to show how implicit and previous thoughts, knowledge and 
beliefs manifest or emerge when working with bilingual plans. Likewise, the researchers wanted 
policy-makers to understand that teachers need to be taken into account in the development of 
any curricular innovation in order to obtain successful results.  
Background of the Study 
This study was developed at SNS, a public institution in Bogotá in which two educational 
policies and one Institutional Education Project (IEP) have been implemented. First, The NBP 
and “Bogotá Bilingüe” project are the public policies that the SNS have used in order to guide the 
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process of transition into bilingual education. Second, this institution is framed by its own IEP 
characterized by a strengthening of a foreign language and environmental awareness.  
In 2004, the Colombian Ministry of Education (MEN) created the NBP, whose main 
objective is to have citizens able to communicate in English, so that they can introduce the 
country in universal communication processes, in global economy and cultural openness, with 
standards internationally comparable (Ministerio de Educación Nacional, 2006a, p. 6). This 
objective seeks to help the country move into a process of globalization and take part in the 
dynamics of international communicative standards. Among other objectives, the NBP wants: (a) 
students to reach B1 level of proficiency when concluding school studies and (b) prepare 
primary, high school and university teachers to be capable of interacting in a bilingual 
environment (Rodríguez, 2011). 
In 2006, MEN presented “Estándares Básicos de Competencias en Lenguas Extranjeras: 
Inglés”, a national policy based on the Common European Framework of Reference (CEFR). As 
Rodríguez (2011) stated, these standards established the common foundations to guide the design 
of educational standards, teaching methodologies, and instructional materials to teach English as 
a foreign language. Concretely, these standards describe the specific language levels that every 
child has as a right during the academic process. 
In November, 2006, Bogotá’s Council institutionalized the project “Bogotá Bilingüe”. In 
line with the main objectives of the NBP, this project established three specific purposes. First, it 
seeks to reach a competitive and attractive city for tourism and international investment. Second, 
it pursues a focused strategy among the public and private sectors in order to achieve high levels 
of English in the educational, business, communications and urban domains. Third, it strives to 
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guarantee bilingual communicative competence of teachers and students in the city (Concejo de 
Bogotá, 2006).  
Within the frame of “Bogotá Bilingüe”, the Secretary of Education of Bogotá 
(SEDBOGOTÁ) assigned three public schools to pilot the bilingual plan: Bosanova School, 
Cundinamarca School and SNS. According to Truscott de Mejía et al. (2008a), these schools 
were selected with the aim to integrate bilingualism in their curricula by reinforcing the native 
language (Spanish) and the foreign language (English) (p. 4). In 2008, Universidad de Los Andes 
studied the conditions, opportunities and needs of the three public schools in the transitional 
process towards bilingualism. Specifically, based on a characterization of SNS, Truscott de Mejía 
et al. (2008a) concluded that there were not enough human, technological, and bibliographic 
resources. They also noticed there was inadequate time allocation for the adequate 
implementation of the bilingual plan. In addition, all teachers seemed to have different academic 
experiences and pedagogical perspectives about the language learning process.    
Currently, SNS has an EIP where bilingualism and environment awareness are articulated
  within the curriculum. Based on bilingualism, SNS has one specific objective: to prepare 
integrally future citizens for them to acquire basic knowledge and language domain of the foreign 
language English (SaludCoop Norte, 2012). In order to achieve this objective, SNS has taken into 
consideration two approaches which guide the teaching and learning process in the school. On the 
one hand, CLIL is used as an integrative approach in which language and content are the bases 
for teaching. On the other hand, a holistic approach is implemented in order to reach a full 





Previous Studies   
 The following studies contributed to guide this research project. Such studies are a set of 
descriptions about teachers and students’ thoughts, perceptions, and opinions about bilingual 
policies and curriculum innovations in different contexts. Since these studies are based on what 
teachers and students think, perceive and express about curricular modifications, they present and 
share some characteristics related to this research project.  Besides, these previous studies guided 
the researchers in the selection and designing of instruments to gather and obtain valuable data 
from participants’ own voices. Accordingly, the most relevant information for this research in 
terms of contexts, issues and methodology is summarized below. Truscott de Mejía et al. (2008a) 
Wang (2008) developed a study on teachers' perceptions toward language policies 
implemented in China. This study aimed at analyzing research on the problems teachers and 
students face regarding the implementation of English Language curricula. The data collection 
was made through classroom observations, and follow-up inteviews. The result of this study 
showed  inconsitencies presented between the policy makers’ visions and teachers' performance. 
The study also showed that the adjustments that teachers made to the policies were based on the 
realities and contexts of the school. This study allowed the researchers to understand how and 
why teachers’ performance is adapted according to the policies that frame them in order to 
benefit their students. 
YalÇin Tilfarlioglu & Öztürk (2007) developed a descriptive study in Turkey with the 




 English teachers’ opinions and perceptions of some problems 
regarding the ELT curricular implementation.  The instruments applied were questionnaires and 
interviews. Results made clear that most of the teachers did not have training on ELT programs, 
or did not have the chance to participate in ELT training sessions due to their overloaded weekly 
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work. This study was relevant for the research since it provided researchers an approaching to 
creating the instruments and an overlook to the lack of teaching training when integrating English 
language in the curriculum.  
Ramos (2007) developed a study in Andalucía, Spain. This study sought to explore 
students’ opinions towards the bilingual program and bilingualism and facilitate information 
about the positive and negative aspects of the program from the students’ perspectives. Results 
suggested it was necessary to know students' opinions about the implementation of the bilingual 
plan, in order to improve the supply of bilingual programs and strengthen bilingualism. The 
relevance for this study was the importance of students’ feedback about bilingualism in a school 
in order to improve its development.   
Forero (2010) made an analysis of the implementation of the “Programa de transición 
hacia Bilingüismo 2004-2019 en Bogotá y Cundinamarca” in Colegio Distrital Cundinamarca 
IED. This qualitative study used three instruments: interviews, discussion groups and focal 
groups. The data collected aimed to determine the influence of the implementation in the teaching 
of English. The results suggest that English is considered an important tool for students in this 
society by teachers, students, parents and school principals; and the performance in English is not 
fully consolidated since the program is a process of adjustment and improvement. Finally, 
researcher advised to reflect on teaching and learning of English not only from the perspective of 
economical benefits, but also from the cultural and academic perspective. The importance of this 
study is the role of bilingualism in the Colombian context, specifically in public education where 






As the researchers expect to contribute to the study of teacher cognition in relation to a 
bilingual plan, the following question guided this study: How does a group of primary teachers 
perceive the application of “Bogotá Bilingüe” at a public school? 
Objectives of the Study 
The following objectives guided this investigation:  
1. To identify teachers’ previous experiences in relation to English as a foreign language. 
2. To characterize teacher’s perceptions about the implementation of a bilingual plan. 
3. To describe teachers’ perceptions about their performance when teaching English at a public 
school. 
Scope and Limitations 
This research aims to contribute to the line of research “Didáctica pedagogía y formación 
docente” (Universidad De La Salle, 2010) which is focused on the relationship between 
cognitive, context and didactic (p. 76). This line relates to this research through the development 
of an inquiry of the pedagogy and didactics of the bilingual plan and the elaboration of a rich 
description of the primary teachers’ cognition, the relationships between these three aspects are 
highlighted since  the contexts in which teachers work have an important influence on teaching 
(Richards & Lockhart, 1996, p. 97) and their cognition (Díaz, Martínez, Roa, & Sanhueza, 2010).  
Specifically, this research contribute to the corresponding sub-line “Enseñanza de las 
lenguas” (Universidad De La Salle, 2010), which centers on the reflection on how languages are 
taught and the processes inherent in such phenomena, from the didactic perspective (2010). This 
sub-line related to this study since it makes a study of the nature and meanings of the 
performance and action of the primary teachers at SNS. This implies a deep understanding of the 
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essence of the teachers’ actions and experiences used in the process of teaching a language 
through phenomenology, which aims to discover the deeper meaning of the “lived” experience 
(Stern, 1994) that have been shaping teacher cognition and performance through time.    
The coverage of this study is focused on SNS. Concretely, the study took place at one of 
its branches, located in the Northern area of Bogotá in La Uribe neighborhood at 18B-83 181 
street (Seat A). The study addressed primary teachers’ cognition in relation to a pilot bilingual 
plan implemented at the school. It means that the researchers focused on studying what teachers 
perceived about the application of “Bogotá Bilingüe” in their work and performance at SNS.  
This research does not cover a large population or a long time frame. First, the researchers 
collected data from nine primary teachers at SNS. Second, this study collected data during a 
period of five months. As a result, a small number of participants in a short period of time are 
limitations of this study.   
Equally, the researchers have to recognize that the nature of phenomenology may provide 
data with bias. Participants in phenomenology use their own voices to explain the phenomenon. 
In these circumstances, teachers could have provided bias information in order to hide real 
circumstances related to their cognition. As a consequence, the researchers recognize this aspect 
as a limitation of the research.  
Overall, this research study sought to approach how primary teachers’ perceived or 
understand the implementation of a bilingual plan. In other words, the researchers wanted to 
understand how they conceptualized the effects and factors of a bilingual curriculum on their 
performance and experiences. As a result, the main purpose of this project was to approach how a 






The aim of this literature review is to provide a clear understanding of the theoretical 
constructs that are the basis of this research project. This chapter is structured in four 
components. First, a theoretical framework on curriculum, curricular change and innovation, 
bilingualism, and bilingual education is presented. Second, teacher cognition in foreign language 
and language curriculum are discussed within the context of public bilingual schools. Third, 
related literature is reviewed. 
Theoretical Framework 
Curriculum.  
Kelly (2004) proposed that a proper definition of curriculum needs to take into account 
not only the given content or knowledge as delivered information, but also as a justification on 
what is expected from teaching that specific knowledge or content. Second, it is necessary to 
recognize the existence of a “hidden curriculum”. Third, it is advisable to keep in mind how the 
curriculum is planned and delivered. Finally, the definition should consider the formal and 
informal curricular activities. Therefore, Kelly (2004) suggested defining curriculum as the 
totality of the experiences the pupil has as a result of the provision made (p. 8).   
Meanwhile, Mckernan (2001) defined curriculum as an important educative proposal 
which invites teachers and other agents to adopt an investigative attitude towards their work, 
creating a rigorous reflection on practice (pp. 24-25).  Basically, a curriculum is an academic 
proposal design, which seeks to answer critically the dynamics of the academic context. Such 
critics are expected from the people who are going to put it into practice, in this case, teachers. 
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When emphasizing the reflective role of teachers about their performance and curriculum 
development, Carl (2005) declared that teachers are associates in this process. In other words, 
teachers should have a voice and should gain access before the actual implementation (p. 223). 
Furthermore, Little and Mclaughlin in Carl (2009) supported and enriched this stance affirming 
that teachers will not respond positively to curriculum change, unless they experience that their 
autonomy and freedom have not been discarded (p. 196). In the context of this study, the teachers 
are implementing a curricular change and innovation, for that reason it is necessary to have a 
deeper definition of this terms.  
Curriculum change and innovation. 
It is worth noting that curriculum change differs from curriculum innovation in terms of 
teachers’ participation. On the one hand, Fullan (2005) defined curricular change as a variation in 
the curriculum features (such as vision, values, aims, materials, pedagogical strategies, etc.). On 
the other hand, Halpin, Dickson, Power, Whitty, & Gewirtz (2004) argued that curriculum 
innovation refers to the initiatives that are perceived to be new by those who introduce and 
experience them. In this line of thoughts, innovating the curriculum implies not only a 
modification of the foundations, but the inclusion of the perceptions that teachers and other 
participants have experienced during its development.  
As Mâţă (2012) stated it is necessary to consider the different factors that play a role in a 
curricular innovation. These factors are divided in external levels (such as international policies 
and government entities) and internal levels (such as goals and values in education). At the same 
time, these levels are organized in eight categories (political, social and cultural, psychological, 
pedagogical, economic, technological, and legal). The pertinence of these factors lies in the fact 
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that they influence every aspect of the curriculum development and they include personal and 
contextual features involving teachers and educational agents. 
In order to succeed in curriculum innovation, Fox (1972) highlighted some requirements. 
As this process is developed, academic institutions must keep in view new methodologies, the 
use of different resources for learning, carry out significant activities to apply what is learned, 
and promote group work. Accordingly, this process must be addressed in terms of values, 
purposes, curriculum sources, teaching methodology, and curriculum materials. As a result, 
innovation must take into account in-service teacher participation, since this process will create 
opportunities to learn and gain expertise in the use of these new methodologies and materials. 
Lastly, it is important to recognize a curricular innovation implies different types of 
educational emphasizes. In the context of this study, the curricular innovation is centered on 
bilingualism in a public school. That is why, it is necessary to have a clear idea about 
bilingualism. 
Bilingualism.  
It is not easy to talk about bilingualism and have a universal definition. The term 
bilingualism, according to Beardsmore (1989), is considered as an open-ended concept in 
semantics, since bilingualism may denote diverse things to different people. Those meanings are 
the evidence of the disciplinary diversity in which bilingualism can be studied and analyzed. 
Thus, each definition represents a position at different ends (Chin & Wigglesworth, 2007). In this 
regard, a debate has emerged among experts who try to define bilingualism. 
Some specialists have conceptualized bilingualism in a vast variety. For example, 
bilingualism was defined by Bloomfield (1935) as the native-like control of two languages. In 
contrast, Mackey (2001)and Weinreich (1968) defined bilingualism in a similar vein as the ability 
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to put into practice two languages alternating both of them. Besides, Haugen (1953) offered a 
definition in which bilingualism is the point where a speaker can produce complete meaningful 
utterances in the other language. Thus, these definitions present different perspectives in which 
bilingualism can be defined. 
Notwithstanding of the disparities of definitions, Beardsmore (1989) emphasized on what 
the speaker is able to do with his languages in context. This use of the languages by the speaker 
leads to functional bilingualism. This concept can be interpreted into two different ways: 
minimalist and maximalist interpretations. These two interpretations according to Baker (2006) 
dealt with the danger of being too much exclusive or to be too much inclusive on deciding who is 
or is not bilingual. On the one hand, the minimalist interpretations are those that consider that a 
person can be called bilingual if he/she accomplishes a restricted set of activities on the second 
language (Baker, 2006, p. 15).  
In other words, a speaker can have a minimal competence on the second language and use 
it only for specific purposes. On the other hand, within the view of maximalists, a bilingual 
person is a speaker who is able to conduct all of his activities in a two language context (Baker, p. 
15). Such interpretation, then, considers the bilingual as two monolinguals in one.  
However, some others definitions also lead the study of bilingualism to the individual and 
social analysis. According to Baker and Prys (1998), bilingualism can be presented as a 
possession of an individual and also as a characteristic of a group or community of people (p. 3). 
In this regard, the individual aspect is supported by the psycholinguistic discipline, in which its 
study is based on the cognitive system and the process of learning a language of a person. On the 
other hand, the sociolinguistic discipline studies those properties of language and languages 
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which require reference to social, including contextual factors in their explanation (Downes, 
1998, p. 9). 
Based on the different types of interpretations and definitions, a vast variety of concepts 
about who is and who is not a bilingual person has been presented. The Table 1 makes an 
approach in classifying varieties of bilingualism according to the ability, age, balance, use, 
development, and context in which bilingualism is presented. 
Table 1 
Varieties of Bilingualism, adapted from Wei (2000) and Baker (2006)  





























In conclusion, it is important to know and take into consideration the disparities of 
bilingualism. The table above shows how bilingualism can be divided into different dimensions 
according to specific characteristics and special features. Finally, it is necessary to consider that 
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to promote each type of bilingualism some special conditions are required in bilingual education. 
The next section will define bilingual education and will explain its characteristics. 
Bilingual education.  
García (2009) recognized that bilingual education can be seen from two perspectives. On 
the one hand, languages involved are not combined during the instructional process. On the other 
hand, languages implicated are combined in deep connections. In consequence, bilingual 
education can be seen as the utilization of one or more languages and the type of connection that 
exists between them.  
More specifically, according to García (2009), it is possible to find different ideologies of 
bilingual education. One of those ideologies is the monoglossic ideology. It takes into account the 
norms that guide how monolinguals (people that know and use one language) use the language to 
develop the educational process. Depending on the objectives of monoglossic ideology, it can be 
divided into two bilingual education types: Subtractive and additive education. Subtractive 
education centers on being proficient in a dominant language. This education includes a 
transitional type of bilingual education programs. Additive education, in turn, focuses on being 
proficient in all the languages involved. This type of bilingual education includes maintenance 
and immersion bilingual education programs. 
On the other hand, the heteroglossic ideology of bilingual education recognizes that the 
uses of language can be determined through a series of different norms. This type of ideology 
includes two types of bilingual education. The first type is recursive bilingual education that 
recues and includes cultural backgrounds in the educational process. This type of education 
embraces immersion revitalization and developmental bilingual education programs.  The 
second, type of education is the dynamic bilingual education. It centers on distinguishing the 
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multiple interconnections that exist between languages in a continuum acquisition process. This 
type of education incorporates poly-directional, CLIL and multilingual bilingual education 
programs.   
The distinctions García (2009) established as the theoretical framework of bilingual 
education can be visualized in the Table 2:  
Table 2 
Types of Bilingual Education Programs, García (2009) 
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In Colombia, there has been an interest in favoring the exploration of bilingual education 
programs like CLIL. According to Coyle, Hood, & Marsh (2010) CLIL is not only language 
education or subject education, but an innovative fusion of both (p. 1). In consequence, it is 
necessary to have a deeper understanding of CLIL. 
CLIL. 
CLIL is an approach based on an additional language used in the teaching and learning 
process to develop links between content and language (Coyle, Hood, & Marsh, 2010). The 
vision of language in CLIL centers on the interaction in the context between a 4Cs Framework: 
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content (subject matter), communication (language learning and use), cognition (learning and 
thinking process), and culture (developing intercultural understanding and global citizenship). 
Additionally, CLIL bases the learning process on a language triptych. This language 
triptych is composed of three concepts that help learners to acquire the language: Language of 
learning (the key vocabulary and phrases needed to access new knowledge), language for 
learning (the vocabulary needed to interact during the class development) and language through 
learning (the new knowledge of the language learned through the lessons) (Coyle, Hood, & 









Figure 1. The language triptych and the 4Cs framework (Coyle, Hood, & Marsh, 2010) 
When talking about CLIL, bilingual education and teacher cognition, it is advisable to talk 
about the type of bilingual education established in Colombia. The specific features of the 
national polices and the responsible agents in the implementation of the bilingual education in 





The national bilingual program. 
In Colombia, having access to bilingual education has traditionally been a limited 
privilege. However, the globalization process and the establishment of English as a Lingua 
Franca have made bilingual education a necessity to respond to new demands. In order to meet 
these demands, MEN decided to promote bilingual education in the country through the National 
Bilingual Program (NBP). To understand the vision of bilingual education, it is necessary to 
highlight the definition of bilingualism encouraged in Colombia. MEN defined bilingualism as 
the different degrees of mastery with which an individual is able to communicate in more than 
one language and culture (Ministerio de Educación Nacional, 2006a, p. 5).  
Truscott de Mejía et al. (2008b) stated that the orientation of bilingualism illustrated 
through MEN is bilingualism as enrichment, which implies an addictive type of bilingual 
education. In this case, acquisition of the foreign language does not affect the development of the 
native language. According to the NBP, the aim of this bilingual education is to help all high 
school students, in public and private schools, be bilingual by the year 2019. 
To ensure the success of this vision, MEN designed the basic standards of competence in 
the learning of foreign languages based on the Common European Framework of Reference for 
Languages (CEFR). Nonetheless, implementing such standards has not been an easy task, 
because the characteristics and backgrounds contexts differ so much that they do not seem to fit 
the individual features of the Colombian context (Sánchez & Obando, 2008). On the other hand, 
such standards involve challenges for the whole educational system, because of the need to take 
into consideration aspects such as teachers’ professional development, sources invested in 




Despite establishing standards for the NBP, MEN did not develop or propose a 
curriculum. Instead, MEN established a series of responsibilities to different Secretaries of 
Education and Educational Institutions. These secretaries and institutions were in charge of 
connecting all the agents involved in the bilingual program, from the policy makers to the 
students in order to make the necessary adjustments of the standards according to each 
educational institution. This connection sought to promote a better contextualization of the 
bilingual plan in specific schools contexts. These specific responsibilities can be seen in the 









Figure 2.  Responsibilities of different agents in the NBP (Ministerio de Educación Nacional, 
2006b)  
As seen on the figure above, each secretary of education started to be in charge of certain 
responsibilities in order to develop a bilingual education in Colombia. One of the most influential 
secretaries of education is SEDBOGOTÁ, which started working in the responsibilities MEN 
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Bogotá bilingüe.  
SEDBOGOTÁ is responsible for the definition of guidelines and methods needed in the 
process of promoting bilingual education in the capital district. However, in order to do so, 
SEDBOGOTÁ needed to know the actual necessities and contexts of public schools. With this in 
mind, three public schools were selected to develop a study: Bosanova School, Cundinamarca 
School, and SNS. The main goal was to design appropriate polices to implement bilingual 
education programs in Bogotá (Truscott de Mejía A. M., López, Mejía, Peña, Fonseca, & 
Guzmán, 2008a). 
The results of that study revealed many advantages, disadvantages, challenges, and needs 
present in public schools. These factors needed to be overcome or alleviated if bilingual programs 
are to succeed. SEDBOGOTÁ decided to face this reality through piloting bilingual plans at the 
schools involved in the study. The objective of that piloting was to define lines of improvement, 
supporting the process of program development, delegating responsibilities to institutions, and 
making the necessary adjustments to make additive bilingual education possible. Since 2007, 
SNS has been a pilot school. As such, it has lived an interesting but complex process. 
Bilingual plan and Saludcoop Norte School. 
SNS is a public school located in the northern part of the city, was one of the institutions 
that SEDBOGOTÁ chose to pilot a bilingual plan in 2007. The bilingual plan established in the 
school is particular, since it follows the enrichment bilingualism orientation that MEN and 
SEDBOGOTÁ proposed, but it implements CLIL as the concrete type of bilingual education 
program. The justification of the use of CLIL at the school centers on the fact that content and 




SNS was selected to implement since previous studies revealed that the school’s 
conditions seemed to provide many positive conditions for implementing a bilingual plan. It was 
a completely new institution with teachers that had a general positive attitude toward 
bilingualism (Truscott de Mejía et. al., 2008a). Nevertheless, the same study also presented a 
good amount of obstacles. One of the most important aspects regarding teachers was the fact that 
they had to face two important challenges. The first aspect was their low English proficiency and 
the second aspect was their lack of training in the use of CLIL, a complex approach that 
integrates contents with language. 
In addition to those obstacles, teachers in primary had to face the responsibility of using 
CLIL with young learners. This responsibility demanded them not only to have a strong 
familiarity with ludic methodologies based on fun activities, but also a good knowledge of 
language used to teach content and language (Coyle, Hood, & Marsh, 2010). In short, teachers at 
SNS had many aspects that needed guidance, support and analysis if the bilingual program was to 
succeed. 
In light of these factors that may affect bilingual education, SNS and SEDBOGOTÁ put 
two strategies into action (Congreso Internacional de Educación Bilingüe, 2011). First, they 
started to train teachers on language acquisition and the use of CLIL. Second, they implemented a 
series of support activities, for the development of the bilingual program. However, strategies 
such as plan improvements, teacher training, focus groups, curriculum development, and 
community awareness have not been carried out effectively due to a lack sistematicity (Fuentes, 
2012 ). Because of these contextual factors, teachers at school may have begun developing 
certain cognition toward the bilingual plan; a cognition that may possibly affect their practice and 
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ultimately the project efficacy. As a result, cognition appears to be a valid and necessary object of 
study; one that deserves analysis from the perspective teachers themselves. See section below.   
Conceptual Framework  
Teacher cognition.   
Teacher cognition has been studied for the last 30 years, beginning in the 1960s with 
studies characterized for the use of process-product research. These studies consisted of 
analyzing effective teachers’ behaviors through identifying teachers’ performance and what the 
students learned. In other words, the teacher cognition field consisted of measuring the 
achievement of the teaching-learning process through tests that qualify the effects and the causes 
of teacher cognition (Gage & Needels, 1989). The aim of this type of research was to develop 
general effective behavior models that could be applied to all possible contexts. 
In the 1970s, the studies of teacher cognition changed from process-product research to 
cognitive psychology research after the National Institution of Education (NIE) Conference on 
Studies in Teaching. This psychological research consisted of the study of how human behaviors 
are framed by their thoughts and mental processes. As a result, the researchers in the field 
recognized teachers as decision makers, and encouraged the analysis of teachers evaluating 
information. To Borg (2006), this led the 1980s to focus on new concepts that involved teachers’ 
decision making such as teachers’ beliefs and teachers’ knowledge. 
Then in the 1990s beliefs and knowledge became the most influential concepts in pre-
service, as well as, in-service contexts. As a result, authors such as Kaga (1990) defined teacher 
cognition as pre- or in-service teachers' self-reflections; beliefs and knowledge about teaching, 
students, and content; and awareness of problem-solving strategies academic to classroom 
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teaching (p. 419). The development of beliefs and knowledge as the main concepts of teacher 
cognition led to a more focused research on other curricular areas in the years to come. 
Teacher cognition in second and foreign language. 
In language education, Borg (2006) defined teacher cognition as the set of beliefs, 
knowledge and thoughts about all aspects of teachers’ work, such as teaching, learning, students, 
subject matter, curricula, materials, instructional activities, and self. This set of conceptions is 
influenced by their previous experiences in teacher education and initial training, as well as, their 
contextual factors which lead to specific behaviors and decisions in teachers. These behaviors 
and decisions can have certain impact on teachers’ performance. 
As a consequence of the concrete context of this study, the researchers decided to adapt 
Borg’s definition of teacher cognition in light of the background of this research project. In 
concrete, the researchers decided to give special emphasis to teachers’ previous experiences, 
teachers’ contextual factors (which in this study is framework for a curricular innovation) and 
teachers’ perfornance. Therefore, in this study, teacher cognition is defined as follows: 
The teacher’s mindset that results from his/her previous experiences, is influenced by 
his/her perceptions about the curriculum and is shaped by his/her teaching performance. 


















As a result of the characteristics of this research project, the researchers decided to give 
special attention to teachers’ previous experiences, perceptions and performance in relation to the 
application of a pilot bilingual plan at SNS. That is why, it is important to understand the 
relationship between language curriculum and teacher cognition. 
Language curriculum and teacher cognition in a public bilingual school. 
Language curriculum as part of teachers’ work can have an impact on teacher cognition. 
On one hand, language curriculum is essential to understand teacher cognition because a positive 
curriculum may encourage teachers to promote innovative practices. On the other hand a negative 
one may promote the repetition of premade approaches with no innovations (Richards, 2001).  
Concretely, Richards (2001) established that societal factors, project factors, institutional 
factors, learners’ factors, adopting factors and teachers’ factors are important aspects that need to 
be taken into account in any language curriculum. To him, analyzing these factors is necessary 
because the contexts for language programs are diverse and the particular variables that come 
into play in a specific situation are often the key determinants of the success of a program (p. 90). 
However, since the main purpose of this study is to understand how teachers experience and live 
bilingualism in a public school, the researchers decided only to emphasize on the teachers’ 
factors. 
Teachers’ factors are one of the key determinants in the implementation and the success 
of any type of language curriculum.  This is so because teachers are the people in charge of 
putting into practice and making possible the statements, objectives, type and methodology 
immersed in any language curriculum (Richards, 2001).  From the teachers’ perspective, it is 
possible to identify a series of inquiries that need to be considered and solved when planning and 









Figure 4. Teachers’ factors that need to be considered in curriculum development (Richards, 
2001) 
Although, there are many aspects that the curriculum should consider, teachers’ factors 
seem to come first because they are one of the main actors who activate the designs, aims and 
purposes of a language program in the classroom. This importance does not mean schools should 
create a curriculum based only on their teachers, but they should design one to accommodate 
most curricular aspects to the teachers who will implement and carry out principles, processes, 
and performance. If this is done, maintains Richards (2001), teachers themselves will facilitate 
harmony between a particular innovation and teacher's enacted interpretation of it in the 
classroom (p. 217). 
To sum up, the interaction between contextual factors and teacher cognition must be 
considered as an essential part when implementing a bilingual plan. This interaction is argued by 
Tabachnick & Zeichner; and Beach (as cited in Borg 2003), who showed that teacher cognition 
and teachers’ performance correlate with contextual factors. This correlation determines the 
extent to which teachers are able to act in relation to their cognition (p. 81). In other words, 
contextual factors influence teacher cognition since every situation experienced by teachers can 
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develop a series of attitudes, beliefs and values, which shape their performance in class. 
Concretely, this interaction between contextual factors and teacher cognition appears to be an 
important element that needs to be considered for the successful implementation of bilingual 
plans. 
Related Literature 
When discusing bilingual plans, Sánchez & Obando (2008) highlighted certain aspects 
that the Colombian government needs to pay attention to, in order to succeed in the 
implementation of programs like “Colombia Bilingüe”. Some of these aspects are: the use of 
context-related standards, the provision of clear and concrete information to educational 
communities about bilingual programs, an increase on the hours dedicated to L2, an adaptation of 
methods/approaches and opportunities to improve teachers’ proficiency in L2. Finally, Sanchez 
and Obando (2008) stated it is necessary to recognize certain limitations such as a lack of 
materials, a lack of L2 teachers, a lack of time, and the size of classes if bilingual programs are to 
succeed.  
Truscott de Mejía, López, Mejía, Peña, Fonseca, & Guzmán (2008b) suggested a series of 
recommendations on politics in the transition of making bilingual public schools in the Bogotá 
district. This proposal is based on diagnostic study of the conditions, opportunities and needs in 
three educational institutions in the Capital District of Bogotá in the transition to bilingual 
education. The researchers suggest that is relevant for a school that seek to be bilingual in Bogotá 
to have appropriate organization and management; teachers’ training and professional 
development; students’ graduate profiles and bilingual skills; bilingualism across the curriculum; 
promotion of bilingual context; and count with resources and infrastructure.  
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Truscott de Mejía (2009) developed a guideline for bilingual and multilingual educational 
policies in Colombia. This guideline is result of two sources: first a diagnostic study on the 
conditions of bilingual education in private schools; second literature review and case studies in 
bilingual education in Colombia and other countries. As a result, researcher first suggests any 
school in the process to be bilingual need to adjust their curriculum according to possibilities and 
orientation of the school. Second, a school can become bilingual depending on the context and 
the design of the type of bilingual education implemented at the school. To conclude, researcher 
state that team work between MEN, universities, bilingual private school and public 
representatives is necessary to archive an exceptional bilingual education.  
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Chapter Three  
Research Methodology 
Introduction 
In the following sections the reader will find a description of the research design that 
includes the research paradigm and research method. Then, the researchers will show a 
characterization of the research setting, population and sample setting. Next, the researchers will 
present a definition of the data collection, an explanation and justification of the data collection 
instruments. After that, the researchers will establish the trustworthiness of the research. Finally, 
the researchers will clarify the main ethical considerations of this study. 
Research Design 
The general nature of this research is a qualitative research experience as it centers the 
researchers into the world in order to try to make visible, understandable, and interpretable 
(Creswell, 2007). The specific qualitative method that the researchers used was phenomenology. 
The data collection was done through four instruments: Surveys, interviews, life stories, and 
descriptive journals. The data analysis of the qualitative, as well as, the quantitative information 
was done using Norton’s (2009) thematic analysis and basic statistical analysis. 
Research paradigm. 
The researchers sought to understand teacher cognition within the context of the NPB. 
They wanted to identify teacher’s previous experiences, characterize teachers’ perceptions and 
describe teachers’ performance when implementing a bilingual plan. This study is, then, 
considered a qualitative research experience, since this research, aimed at inquiring into the 
meaning individuals or groups ascribe (Creswell, 2007, p. 37).   
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To Creswell (2007), qualitative research is characterized by a collection of data in the 
natural setting of the participants, whose meanings are the center of the research process. The 
researchers are vital in data collection, as they collect multiples sources of data, analyze data in a 
deductive way and identify themes. They also play other crucial roles in data collection such as, 
identifying emerging designs and changing some aspects of the original design of the study, 
making use of theoretical lenses to identify contextual factors involved in the setting and make 
use of interpretative inquiry to understand the phenomenon. Based on these features, qualitative 
research helps the researchers develop a holistic account or a global representation of research 
problem. 
Research method. 
Taking into account the characteristics of this study, the researchers followed a 
phenomenological approach which describes the meaning of several individuals of their lived 
experiences of a concept of phenomenon (Creswell, 2007, p. 76). That is to say, phenomenology 
denotes a description instead of an explanation on the perceptions and experiences that 
participants have in common concerning a phenomenon. In brief, the researchers followed 
Creswell (2007) phenomenological perspective as this type of research analyzes what and how 
participants have lived an experience in order to develop a deep description of the essence of that 
experience. 
Additionally, the researchers followed Finlay’s (2009) characteristics of phenomenology. 
Some of those characteristics are: first, a careful and deep description, which in this study was 
made through the detailed presentation of the results and findings. Second, a phenomenological 
reduction that consists of setting aside the researcher’s subjectivity to have a clear viewpoint of 
the phenomenon. Specifically in this project, each researcher could be critical and aware of her or 
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his own subjectivity through the support of the other researchers during the process of collecting 
and analyzing data. Third, a search for the essence of the phenomenon; in this research the 
investigators used four different data collection instruments to help researchers understand 
specifies of  the phenomenon at hand at its fullest.  
In this research project, Finlay’s three (2009) characteristics of phenomenology were 
carried out in three interlinked steps. These steps consisted of a phenomenological reduction, a 
rich description and an exploration of the essences. As a result of these characteristics and steps, 
Finlay stated that phenomenology can help researchers create a rich portrayal of the real meaning 
of an issue through participants’ own voices.  
Research Population and Sample Setting 
The setting in which this research was developed is SNS (Branch A), this is a public 
institution that offers preschool, primary, and secondary education in both morning and afternoon 
shifts. The participants of this research were primary teachers from the morning shift. The sample 
setting was based on a purposeful sampling; concretely the researchers chose the cases using a 
critical case sampling. See more information below. 
Research setting. 
SNS is a public institution selected by SEDBOGOTÁ in 2007 to implement a bilingual 
plan. SNS is divided into two branches A and B. This research was developed in branch A, which 
is located in the northern area of the city at 18B-83 181 street. Branch A provides preschool, 
primary and secondary education both in the morning and afternoon shifts. Concretely, the scope 
of this research is based on primary teachers on the branch A from the morning shift. 
Additionally, SNS, according to a study that Truscott de Mejía, López, Mejía, Peña, 
Fonseca, & Guzmán (2008a) developed, the school is characterized by having teachers who 
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consider it attractive to create a bilingual school. Also, they claimed to have a positive 
participation in the development of the bilingual plan. Additionally, the teachers at SNS decided 
to be part of the school from the moment SED selected it to become a bilingual school. 
In terms of infrastructure, SNS has some sources such as a computer room with 20 
computers, a tape recorder, some didactic games and materials and a library. However, the school 
does not have a language lab and visual aids to teach the language. The majority of the sources 
that teachers used to teach English are designed or provided by the school, as the endowments 
provided by SEDBOGOTÁ seem to be in progress. 
Population. 
The population of this study covered primary teachers and the English coordination at 
SNS. The homeroom teachers were licensed in preschool and primary education and their 
English language proficiency was between A1 and A2. The coordinator of the bilingual plan had 
a C1 level and was doing a Master’s degree in education. 
Sample. 
The sampling selected by the researchers was purposeful sampling. This implies the 
researchers select the cases that represented and informed an understanding of the research 
problem and central phenomenon in the study (Creswell, 2007). This type of sampling is divided, 
into different techniques such as maximum variation; critical case; theory based; confirming and 
disconfirming; snowball or chain; etc.    
In this study, the researchers decided to select nine teachers based on critical case 
sampling. Critical case sampling permits logical generalization and maximum application of 
information to other cases (Miles & Huberman, 1994). The researchers used this type of sampling 
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in order to have the most reliable way to access the essence of the phenomenon at hand: the 
implementation of a bilingual plan within the frame of teacher cognition. 
Data Collection 
Data collection is the process aimed to gather good information to answer emerging 
research questions (Creswell, 2007). In this research, the type of data needed was mostly 
qualitative information and in a lesser extent quantitative information. To Creswell (2007), 
qualitative information is needed to have a rich description and understanding of the essence of 
the phenomenon. On the other hand, quantitative information is needed to have some statistics of 
the common experiences participants lived. See table below to understand how data collection 
was carried out. 
Table 3 
Type of Data Collected and Process of Data Collection  
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Data collection instruments.  
As a result of the phenomenological approach, the data was collected using three non-
observational instruments and one observational instrument. The non-observational instruments 
were applied in the following order: 1. Surveys, 2. Interviews, and 3. Life stories. On the other 
hand, the observational instrument was a journal, which accompanied the researchers throughout 









Figure 5. Data collection process as used by the researchers to strengthen the deepness and 
quality of the information at their disposal. 
The researchers selected these non-observational instruments (surveys, interviews, life 
stories) because they could provide factual information about the context surrounding the 
individuals and their cognition toward the phenomenon. To Burns (1999), these instruments can 
invite personal and individual account of events, attitudes and beliefs (p. 117) of the target 
population. Besides, the researchers selected journals as an observational instrument with the 
objective of complementing the data collected with specific events that were perceived through 
the description of the context. In the following section, the researchers present the instruments 
used in this study. 
 
 



























Moser & Kalton (1972) understood surveys as instruments designed to investigate a 
cause-effect relationship. They are concerned with the demographic characteristics, the social 
environment, the activities, or the opinions and attitudes of some groups of people. On the other 
hand, Burns (2010) described surveys as an instrument to collect several people’s responses, 
allowing for collecting factual or demographic, behavioral and attitudinal information. 
Nevertheless, according to the features of this study, the most suitable definition is the one 
O'Leary (2004) proposed. He defined surveys as the process of collecting data by asking a range 
of individuals the same questions related to their characteristic, how they live, or their opinions 
(p. 152). Concretely, this study used O'Leary’s (2004) typification of surveys, specifically 
applying a survey with exploratory, cross-sectional and self-administrated characteristics in 
closed questions. These characteristics helped supply complex understanding of key selected 
members of the target population in an anonymous and confidential way. Ultimately, this data 
allowed the researchers to describe and characterize the population’s points of views and attitudes 
concerning aspects of their profession in a bilingual public school. 
For the development of these surveys, the researchers followed the steps proposed by O'Leary 
(2004) to conduct a good survey. These steps were as follows: 
1. Plan: It is the procedure of establishing the general aspects that are needed to develop and 
apply a survey. 
2. Construct: It is the development of the questions in a careful, logical and coherent way in 
order to obtain relevant information related to the aims of the research. 
3. Pilot: It is the first approach that allows getting the first insights and checks the 
effectiveness of the instrument.  
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4. Redevelop: From the results of piloting, the necessary changes and adjustments are made 
in order to improve the quality of the survey. 
5. Execute: It is the final application of the instrument based on the previous step. 
The surveys took place at the very beginning of the data collection process because they 
could provide the first insights of the phenomenon in a structured way. At the end, this data 
helped the researchers to recognize basic patterns that needed to be taken into account for the 
next stage of the process. See Appendix A to visualize a sample of the survey. 
Interviews. 
Moser & Kalton (1972) conceived interviews as a conversation between interviewer and 
respondent with the purpose of eliciting certain information from the respondent (p. 271). For 
their part, Zhang & Wildemuth (2009) understood interviews as a widely used tool to access 
people’s experiences and their inner perceptions, attitudes, and feelings of reality (p. 222). 
However, the nature of this research requires understanding interviews as a collecting data 
method that involves the researchers asking responders basically open-ended questions (O'Leary, 
2004, p. 162). This way, interviews can help the researchers to attain deeper information about 
the phenomenon that is being studied, because participants have more freedom to express their 
answers. Concretely, this research project used semi-structured, informal and one-on-one way 
interviews in order to allow participants to feel free to express what they think. As a result, the 
researchers aimed to provide individual flexibility to each one of the interviewees to express the 
most relevant data for the research. 
In the process of developing this instrument, the researchers decided to use the steps O'Leary 
(2004) suggested for the effective development of an interview. Those steps are: 
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1. Plan: In this stage the researchers set the general organization that is going to shape the 
interview. 
2. Prepare a schedule and recording system: It implies to organize, change and edit the 
questions that are going to be used in the interviews. Also in this stage it is important to 
select the type of recording method to be used along the interviews. 
3. Pilot: It provides a possibility to test the effectiveness of the instrument through using 
population similar to the one of the study. 
4. Modify: Based on the results from the piloting, the researcher can make modifications to 
the instrument to guarantee the success of it. 
5. Interview: It is the performance of the interview. In this stage it is important to be careful 
in order to accomplish the aims of the instrument. 
The interviews were the second instrument of data collection used in this process because 
they allowed to collect data in a more detailed and specific way as they used open-ended 
questions. As a result, the researchers could identify patterns in the information received. See 
Appendix B for a sample of an interview. 
Life stories. 
Schalkwyk (2010) interpreted life stories as a mechanism by which experiences are rendered 
meaningful within some form of structure (p. 675). This mechanism implies the interaction 
between the internal and external voices of the individuals. On the other hand, Titon (1980) 
defined life stories as a person's story of his or her life or of what he or she thinks is a significant 
part of that life (p. 276). 
For this research, the researchers considered Hitchcock and Hughes’ (1995) definition as the 
most effective to achieve the aims of this study. They understand this instrument as stories or 
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narratives recalling events in an individual’s life (p. 187). This instrument allows the researchers 
to understand the subjectivity of the individual, since they work with the informants in the 
systematization of the information represented in events in order to make sense of the 
participant’s world. Additionally, this study used Hitchcock and Hughes’ (1995) classification, 
focusing on retrospective and thematically life story in a written way. This implies the 
reconstruction and interpretation of some moments in life presented in topics, categories, ideas, 
etc. 
The procedure to develop life histories was developed by the researchers using some of the 
steps Hitchcock and Hughes (1995) suggested.  
1. Selection of participants: This selection was based on the responses found in the previous 
instruments. It was done in order to identify the key participants and their availability to 
provide the best final understandings of the phenomenon. 
2. Organization: It involves setting the topics that informants answer in a chronological 
order. These topics should be consider three different aspects suggested by Hitchcock and 
Hughes (1995, p. 199) suggested: 
a) Dimensions: Dimension of life and subject’s subjective world. 
b) Turning: They are the turning points or changes of status an individual goes through.  
c) Adaptations: The way in which individuals at some point must change their values, 
attitudes and behavior patterns to accommodate and handle new situations.  
3. Execution: It is the application of the instrument according to the previous steps. 
Life stories were the last stage of data collection using non-observational instruments, as 
they provided in depth information about the participants' subjective experiences. Also, this 
instrument helped achieve the funnel process the researchers wanted because it focused on 
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particular aspects that the researchers needed in order to characterize and interpret teacher 
cognition. See Appendix C to visualize a sample of a life story. 
Journals. 
Izzo (2006) understood journals as an instrument that allows the researchers to keep a daily 
reflection or retrospective log of events. On the other hand, Stevens and Cooper (2009) defined 
journal as a sequential, dated chronicle of events and ideas, which includes the personal 
responses and reflections of the writer (or writers) on those events of ideas (p. 5).  
However, the researchers decided to consider Burns’ (2010) definition. She understood 
journals as observational instrument of data collection that involves gathering specific and 
meaningful evidence about certain situations in unique contexts. Such evidence is written down 
in an organized way to keep a record of events related to the participants and the reaction of the 
researcher to those events in a systematic and organized way (Burns, 2010, p. 89). In this study 
the researchers consider that the use of descriptive journal is the most appropriate for the 
investigation. Because, as Burns (2010) maintained, they can provide opportunities to note 
factual events experienced by the participants and reactions of the researchers to those events (p. 
90).  
Specifically, in this research descriptive journals helped keep record of the teachers’ 
opinions, comments and attitudes, as well as, they helped kept record of the researcher’s 
comments and reflections. On the one hand, descriptive journals sought to trace teachers’ 
opinions, comments and attitudes in relation to the implementation of the bilingual plan, this data 
was triggered in school meetings and informal conversations of the participants with the 
researchers. This information provided the researchers with data on what the participants had  in 
common as they experienced the phenomenon (Creswell, 2007, p. 58). On the other hand, this 
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instrument recorded researchers’ comments and reflections on those actual events. This type of 
data was necessary in this phenomenological research because phenomenology is also seen as an 
interpretative process in which the researcher makes an interpretation of the meaning of the lived 
experiences (Creswell, 2007, p. 59).     
Finally, these descriptive journals were filled out by each one of the researchers as soon as 
possible after events occurred, aiming to retain the information as it appeared. The application of 
this instrument was longitudinal in context such as school meetings and  informal conversations 
of the participants with the researchers. This way, the researchers kept a record of meaningful 
events in a systematic way. See Appendix D to observe a sample of a descriptive journal.  
Trustworthiness 
In this study, the researchers understood trustworthiness as vital in this study since results 
should assess the "accuracy" of the findings (Creswell, 2007, p. 206). Put simply, in this study 
findings should reflect the reality of participants’ experiences. To guarantee trustworthiness, the 
researchers decided to follow some of the strategies purposed by Creswell (2007): prolonged 
engagement, persistent observation in the field, triangulation and clarification of researcher bias. 
As a result, these trustworthiness techniques helped strengthen the validity, accuracy and 
credibility of this study.   
Prolonged engagement and persistent observation in the field helped validate this study as 
the researchers had a close relation with the context. Apart from getting participants’ trust, the 
researchers could have a clear picture of the context and the characteristics, which were necessary 
in order to have a deep understanding of the phenomenon (Creswell, 2007).  Also, these aspects 
helped the researchers make informed decisions about the design of study as well as identify that 
need more attention. 
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Triangulation helped corroborate the results of this study. First, data collection 
triangulation (surveys, interviews, life stories, and descriptive journals) could assure the quality 
of the results. Second, researcher triangulation could provide multiple perspectives of the 
phenomenon and reduce possible bias (Creswell, 2007). As a result, triangulation in this study 
provided a better understanding of the phenomenon. 
The clarification of researcher bias was implemented in order to analyze the researchers’ 
own beliefs, assumptions, and values. This validation technique demanded to the researchers to 
kept descriptive journals in which they keep record of experiences, beliefs, assumptions in a 
careful and systematic way. At the end, the researchers managed to analyze data alleviating the 
impact or influence of their own biases.  
Ethical Considerations 
This study followed Creswell’s (2007) suggestions. In order to handle ethical issues a 
proper way, the researchers (a) made use of informed consent procedures, (b) set aside deception 
or covert activities, (c) guaranteed confidentiality toward participants and included benefits of the 
research for the participants. These procedures helped guarantee the dignity and humanity of the 
participants. 
Informed consent procedures were given to each participant thought a consent letter (see 
Appendix E to read the consent letter). This consent letter informed participants about the real 
purpose, the researchers involved, the research instruments, and the implications of the study in 
the context (Creswell, 2007). Briefly, participants were aware of the procedures of the research 
since the researchers set aside deception or covert activities. 
In addition, the researchers ensured confidentiality toward participants through keeping 
their identities in total anonymity. To guarantee confidentiality participants’ names were changed 
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through aliases (Creswell, 2007). This protection of participants’ identity avoided the 
identification and possible consequences in the participants of this study.  
The results sought to produce benefits to the participants involved in the study (Creswell, 
2007). These benefits considered mainly in the fact that as the results could provide some 
awareness to policy makers on the importance of taking into consideration teacher cognition in 
the implementation of bilingual plans. 
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Chapter Four  
Data Analysis 
Introduction  
In this chapter, the reader will find an overall description of the steps that were used to 
analyze the data. After that, the researchers are sent the concrete techniques or strategies applied 
in each instrument. Next, the researchers present the results of the study. Then, the findings will 
be presented. At the end, the researchers make the interpretation of the results and connect the 
results with the literature and previous studies.  
Overall Data Analysis 
The overall data analysis used the loops that Creswell (2007) suggested for spiral data 
analysis. This analysis entails the analytic circles rather than using a fixed linear approach 
(Creswell, 2007, p. 150). The spiral data analysis consists of four loops: data management; 
reading and memoing; describing, classifying, and interpreting; and representing and visualizing. 
These four loops represent the general steps that this research followed to analyze data. 
The first loop in the spiral is data managing. In this loop, the researchers organize the data 
collected into files that can be easily analyzed. The second loop in the spiral is reading and 
memoing. In this loop, the researchers check the data and get the first general idea of the matter. 
The third loop in the spiral is describing, classifying and interpreting. In this loop, the researchers 
take the data to describe it in great detail, classify it in themes and interpret it based on the 
literature and on their understanding. Finally, the forth loop in the spiral is representing and 
visualizing. In this loop, the researchers represent the findings through figures or texts and 
display the results through figures or images that illustrate relationships. See figure below to 













Figure 6. Spiral data as used by the researchers following Creswell (2007) suggestions. 
At the same time, in the process of data analysis using the loops that Creswell (2007) 
suggested, this research project used pre-existing or priori codes to guide the process coding 
(Creswell, 2007, p. 152) during the data analysis. Based on the literature review, the objectives, 
and the context of this study, the categories selected were “previous experiences”, “bilingual 
plan”, and “teaching performance”. These three categories were chosen in order to approach 
teachers’ earlier backgrounds, their current perceptions about the bilingual plan and their 
perceptions on their performance as language teachers. As a result, the consolidation of these 
categories resulted in rich and deep data that helped answer the research question as it provided a 
clear picture on the teachers’ cognition in relation to the implementation of “Bogotá Bilingüe” at 
SNS.  
The category “previous experiences” was relevant since it helped to understand previous 





















certain cognition that influences teachers’ performance while teaching English. This may be so 
because teachers of foreign and second languages, in particular, possess conceptions of their 
work which are influenced by their own experiences of language learning (Borg, 2006, p. 277). 
Consequently, it is necessary to know teachers’ previous experiences in order to better 
understand their current perceptions towards the bilingual pilot program. 
The category “bilingual plan” emerged as a relevant contextual factor because it may have 
a significant influence on teacher cognition. According to Borg’s (2006), teacher cognition is 
highly context-sensitive (p. 276) and the particularities of a bilingual plan can influence teachers’ 
thoughts and performance. Richards (2001) claimed that the development of any language 
curriculum, such as a bilingual language curriculum, needs to consider teachers as a powerful 
contextual factor since teachers are key factors in the successful implementation of curriculum 
changes (Richards, 2001, p. 99). Last, but not least, it is vital to recognize the importance of this 
category because it helped to understand how teachers perceived the bilingual plan and what they 
did in class based on that perception.   
The category “teaching performance” was relevant in this study because teachers’ 
performance may suggest aspects of relevance teacher cognition. First, teachers may have 
developed certain cognition that influence what teachers do in the classroom (Borg, 2006, p. 40). 
Second, teachers’ experiences teaching English may shape their cognition as it interact bi-
directionally with experience (Borg, 2009, p. 3). That is why, this category was necessary as it 
could help understand teachers’ perceptions on their performance and how these perceptions 






The qualitative data collected through surveys, interviews, life stories, and descriptive 
journals was analyzed following the thematic analysis that Norton (2009) suggested. On the other 
hand, the quantitative data collected from the surveys were analyzed using descriptive statistics 
as Norton (2009) described. This combination of data techniques sought to strengthen the quality 
of the study. See table below. 
Table 4  
Instrument Analysis 
Data Analysis 
Qualitative Data Quantitative Data 







According to Norton (2009), thematic analysis implies seven stages. The first stage is 
immersion. In this stage, the researchers read in order to have an overview of the themes in the 
data. The second stage is generating categories. In this stage, the researchers do a deeper reading 
in order to organize the data into categories with specific labels. The third stage is deleting 
categories. In this stage the researchers delete the categories with only two examples or blend 
small categories into bigger ones. The fourth stage is merging categories. In this stage, the 
researchers fuse the categories to develop themes. The fifth stage is checking themes. In this 
category, the researchers make sure each theme is adequate. The sixth stage is linking themes. In 
this stage, the researchers find relationships among the themes. Finally, the sixth stage is 
presenting findings. In this stage, the researchers use examples and connections from data to 
write a final report. 
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On the other hand, quantitative data was analyzed using descriptive statistics, which 
Norton (2009)  recommended in order to present results from numerical data. In descriptive 
statistics, the researcher needs to work with a measure of central tendency. This measure covers 
mean, median, and mode. The mean is the most common criteria; the median is the central point 
in a rank of records; the mode is the most recurrent rank in a series of records. Also, Norton 
(2009) incorporated measures of variability; which consist of range, mean deviation, and standard 
deviation. Range is the result of subtracting the smallest score from the largest score; mean 
deviation is the result of calculating of all the scores; and standard deviation is the variance in the 
square root of all the scores. Finally, Norton (2009) added to descriptive statistics frequency 
counts, which helped organize participants’ according to their regularity. 
Additionally, in order to improve the data analysis, the researchers used different types of 
triangulation with the purpose of including multiple sources of information or points of view on 
the phenomenon (Freeman, 1998, p. 96). For the purpose of this study, the researchers used three 
types of triangulation. First, the researchers used methodological triangulation through the use of 
different collecting data instruments to study the phenomenon. Second, the researchers used 
investigator triangulation since more than one a researcher collected and analyzed the data. 
Finally, the researchers used data triangulation in order to enrich and deepen the nature of the 





Figure 7. Research triangulation. 
 
Results  
In the following section, the reader will find the results of this research project. This 
section refers to the third loop that Creswell (2007) suggested as describing, classifying and 
interpreting. The results are divided into the a priori categories established from the literature 
review: previous experiences, bilingual plan and teaching performance.  
Instrument results. 
In the next section of the chapter, the reader can find the results per instrument: Surveys, 
interviews, life stories and descriptive journals. The results per instrument are divided into the 
three a priori categories: previous experiences, bilingual plan and teaching performance.  
Survey analysis.   
Surveys analysis searched to provide a global view of teachers’ responses through the 















into account quantitative and qualitative data organized by tables and descriptive interpretation 
respectively. 
Previous experiences.  
Table 5  




 Mean SD % 




 Mean SD % 
Poor 3 0,1111 0,1111 33% 
Good 3 0,1111 0,1111 33% 
a
n= nine participants 
b
n= nine participants 
Based on previous experiences in regard to English, 67% of the teachers think their 
proficiency level in English before being teachers at SNS was beginner. Equally, 33% of the 
teachers also think their conception concerning English was poor, while other 33% think their 
conception on English was very good.  
Bilingual plan. 
Table 6  




 Mean SD % 
Yes 8 6,8888   6,8888 89% 
a
n= nine participants 
Almost all teachers (89%) believe that the bilingual plan is viable at public schools like SNS. 
Nevertheless, they made it clear that a bilingual plan is viable if a series of conditions are 
available:  
1. The bilingual plan is well structured and monitored 
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2. The support needed from internal and external entities is provided in an adequate and 
appropriate way 
3. There is a disposition from teachers, as well as, from principals at school 
4. The school has the necessary resources needed to develop a bilingual plan 
5. Teachers at school receive a comprehensive in-service training to realize a successful 
bilingual plan 
Teaching performance. 
Table 7  




 Mean SD % 
Good 4 0,375 0,375 44% 
a
n= nine participants 
It seems that a powerful influence in teacher’s performance is the perception that they have a 
poor level of knowledge about the methodologies used to teach English in primary school. 
Despite this conception, 44% of the teachers claimed they feel good about the use of English in 
their teaching performance with primary students.  Additionally, teachers stated their teaching 
performance is influenced by different factors such as:  
1. Support given from internal agents and external entities 
2. Lack of resources, as well as, the lack of in-service training  
3. Positive disposition from teachers and students  
4. Their teaching strategies to teach English  
Interview analysis.   
Interview analysis sought to obtain more detailed information from teachers following the 
procedures Norton (2009) recommended to make a thematic analysis.     
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Previous experiences.  
Most of the teachers had few previous experiences learning and teaching English before 
joining the school. For instance, seven of the nine teachers learned some English in a specific 
moment of their education and only two of the nine teachers taught the language before working 
at SNS. As a result, the majority of the teacher had little contact with the language during their 
educational process and their performance as teachers. 
At the same time, the majority of teachers claimed their perceptions toward English changed 
once they joined SNS. Teachers claimed they feared to the language or considered it as 
something really difficult to learn. However, once they joined the school, their conception and 
feelings toward the language became positive. Teacher Mireya exemplifies this situation when 
she said: “bueno la verdad yo no le había dado mucha importancia al Inglés, pero me parece en 
este momento que es importantísimo aprender Inglés” (Excerpt1. Interview. May 30th, 2012). 
Bilingual plan. 
In terms of the bilingual plan established at SNS, it is possible to notice some commonalities 
in teachers’ answers: 
1. The majority of teachers seemed to have little knowledge about the bilingual plan and its 
principles, strategies and purposes   
2. Teachers claimed that support of internal and external entities is important for them. 
According to them, this support has a powerful influence in the implementation and success 
of the bilingual plan.  
3. Training in methodologies and language is considered by teachers as important factor for the 
development of the bilingual plan.  
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4. All the teachers highlighted their positive disposition and commitment to the development of 
the bilingual plan. 
5. All teachers stated they prioritized the bilingual plan in their classrooms because they strived 
to include English in their classroom 
6. Teachers claimed bilingual plan has improved certain aspects at SNS. For example, student’s 
motivation. However, they make clear that the bilingual plan is facing different contextual 
disadvantages such as lack of resources and continuous support, which they have been trying 
to overcome through their own knowledge or the materials available at the school.  
Teaching performance. 
Teachers insisted the bilingual plan had repercussions on their teaching performance, they 
stated their classes are more dynamic, since they tried to use more resources they needed to better 
plan their classes and they had to satisfy students’ features such as motivation, cognition, 
behavior and lack of literacy in their native language. Teachers also highlighted that they have 
been facing different challenges in their teaching performance as a result of their low language 
proficiency. 
Teachers maintained they used different strategies to teach English. Equally, each teacher has 
a different justification on the use of each strategy in their teacher performance. The ways 
teachers use those strategies in class are diverse. In general terms, they use routines, TPR 
exercises, commands, and students’ self-awareness. Generally, teachers bear in mind students’ 
experiences, needs and interests. 
Life stories analysis.   
The analysis of teachers’ life stories sought to acquire in-deep information from teachers’ 
own voice.   
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Previous experiences.  
The majority of teachers claimed they had few experiences regarding English before joining 
SNS. Some teachers even acknowledged their lack of access to the language. They also stated see 
the language as a necessity. A few teachers also highlighted their motivation, interest and positive 
change in their perception towards English.  
Bilingual plan. 
Teachers maintained that they have been experiencing a series of commonalities during the 
implementation of the bilingual plan that include: 
1. Teachers’ disposition: Teachers affirmed that motivated and leading teachers have been a 
common characteristic throughout the development of the bilingual plan. 
2. Teachers’ training: The majority of teachers highlighted the positive influence of external 
training in terms of language proficiency when implementing the bilingual plan. 
3. Support: The majority of the teachers declare that the support of external entities such as SED 
and Universidad de la Salle has been meaningful to them. However, the majority of the 
teachers claimed that the leader of the project at the school has been the most influential 
support for the development of the bilingual plan.  
4. Resources: A few teachers referred to the influence of the lack of resources for the 
implementation of the bilingual plan  
Teaching performance. 
Teachers claimed their actions and performance have been influenced through their positive 
motivation towards the bilingual plan. This motivation seems to result from the good results in 
terms of the positive advances in the language they have seen in their students. Teachers stated 
that students’ positive learning process and interest in the language motivate them to improve 
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their performance. Equally, teachers claimed their performance has changed as they had to search 
for strategies to teach English to primary children. 
Descriptive journals analysis.   
The researchers aimed to analyze the records of the teachers’ opinions, comments and 
attitudes in relation to the implementation of the bilingual plan. At the same time, the researchers 
analyzed their own comments and reflections in relation to the teachers’ opinions, comments and 
attitudes. Finally, the analysis of this data gathered in school meetings and informal 
conversations followed Norton’s (2009) thematic analysis as it sough access the teachers’ 
perceptions on the implementation of “Bogotá Bilingüe” at SNS. 
Previous experiences.  
Some teachers affirmed they did had little previous experiences regarding English, while 
some others advocated they did not have any previous experience with the language before 
joining SNS. Equally, some teachers claimed their perception toward English change for the 
better once they started working at the school. 
Bilingual plan. 
Teachers have had some commonalities in their experiences during the implementation of the 
bilingual plan: 
1. Teachers’ language proficiency: Teachers maintained they have little proficiency in English. 
2. Resources: Teachers claimed the school does not have the resources needed to teach English 
to children. 
3. Support: Teachers stated that the support from external entities such as SED and Universidad 
de la Salle is meaningful for the implementation of the bilingual plan because such support 
provides guidance to help achieve a good transition to bilingualism. 
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4. In-service teachers’ training: Teachers highlighted the need for continuous teachers’ in-
service training on language and methodologies at the school. 
5. Bilingual plan design: Some teachers considered that the success of the project can be shaped 
through a better and more structured design of the bilingual plan. 
Previous experiences. 
Teachers claimed their teaching performance has been shaped through their low of language 
proficiency since they cannot develop their classes with the freedom they would have in their 
native language. Similarly, teachers maintained their performance dependent on the advances that 
students have in their language acquisition process, as well as, the type of behavior students have 
during English classes. Teachers also refer to the changes in their performance due to the lack of 
resources to teach a new language to children since they have to start searching for their own 
materials and activities to catch student’s attention. 
The following table provides a summarized comparison among the data collected from the 
four instruments in relation to the three a priori categories. On the one hand, vertical columns 
present the results obtained from the three a priori codes. On the other hand, the horizontal 










Table 8  
Instrument and Categories Results 
 PREVIOUS 
EXPRIENCES 











 Teachers claim their 
proficiency level in 
English before they 
were hired by school 
was beginner. 
 Teachers’ claim their 
conception concerning 
English was poor. 
 
 Teachers believe the 
bilingual plan is viable 
at public schools like 
SNS. 
 Teachers state the 
bilingual plan is viable 
under these conditions: 
a) The bilingual plan 
design 
b) Support 
c) Teachers and 
principals 
disposition  
d) Resources for in-
service training 
 Teachers knowledge 
on methods to teach 
English is poor 
 Teachers feel good 
about the use of 
English 
 Teachers claim their 
performance is 
shaped by factors 
such as: 
a) Support  
b) Lack of 
resources 
c) Lack of in-















 Teachers had little 
previous experiences 
with learning and 
teaching English 
before joining the 
school. 
 Teachers’ perception 
toward English 





bilingual plan include: 
a) Little knowledge of 
the bilingual plan. 
b) Importance of 
support of internal 
and external 
entities.  
c) Relevance of in-
service training 
d) Teachers have a 
positive disposition  
e) Give an important 
place to English in 
their classroom 
f) The bilingual plan 
has advantages and 
challenges 
 Repercussions of 
the bilingual plan 
include: 
a) More dynamic 
classes in terms 
of materials and 
strategies 
b) Use of more 
resources 
c) Lesson planning  
d) Use of different 
strategies 



















 Teachers claim they 
had few experiences 
with English before 
joining SNS.  
 Teacher claimed they 
regard the language as 





bilingual plan cover: 
a) Teachers’ positive 
disposition 
b) Importance of 
teachers’ in-service 
training  
c) Support from 
internal and 
external entities 
d) Lack of resources 
 Teachers claim their 
performance change 
due to student’s 
results. 
 Teacher maintain 
their performance 
has changed as a 
result of the use of 
different strategies 



















 Teachers had few 
previous experiences 
regarding English 
 Teachers claim their 
perceptions toward 
English improve once 
they joined SNS.  
 
  Teachers’ 
commonalities when 
implementing the 
bilingual plan include:  
a) Teachers’ lack of 
language 
proficiency 
b) Lack of resources 
c) Support from 
external and 
internal entities 
d) Relevance of in-
service teachers’ 
training  
e) Bilingual plan 
design 
 Teachers’ perceived 
their performance 
has been shaped by 
the following 
factors: 









The following table presents the overall analysis of this study, making a comparison 
among the data collected. As a result of that comparison, the researchers could identify three 
main themes: teachers’ performance, bilingual plan and teachers’ previous experiences. These 






Table 9  
General Findings 
General Findings 
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Figure 8.  Changes in teachers’ performance.   
First, the results suggest teachers’ perceived their performance has changed after the 
implementation of the bilingual plan in the following aspects: 
1. Teaching strategies and materials: The teachers explained they had to design more dynamic 
classes for their students after the curricular change, which implied more lesson planning and 
searching for adequate materials for their classroom context. For instance, teacher Fabio 
stated “pues que ya son clases más motivadas, con mas material, en que debo preparar mas 
mi clase porque no puedo venir a improvisar, porque no se les puede enseñar mal el inglés a 
los niños, entonces que hay que preparar una clase bien y para prepararla pues obviamente 
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que yo tengo que mirar el tema y traerlo muy bien preparado y buscar los recursos que a 
ellos les agrade mas” (Excerpt2. Interview. May 30th, 2012) 
2. Lack of resources: The lack of resources at the school according to the teachers seems to 
refrain them from using certain type of activities like listening activities. In this regard, 
teacher Valentina claimed “pues si tuviéramos mas material y recursos como grabadoras y 
eso, uno se podría defender mas en las clases” (Excerpt3. Descriptive Journals. March 18th, 
2012). This situation has encouraged them to search for materials like worksheets and use 
activities like TPR exercises in order to keep students’ attention.   
3. Students’ features: Students’ positive or negative disposition towards language, their learning 
process and their behavior seem to determine teachers’ performance and motivation when 
teaching English. This is the case of teacher Isabella, who maintained “el aula continuaba 
muy motivada por enseñar lo que podía en Inglés, los niños nos impulsan con su actitud y su 
deseo de aprender” (Excerpt4. Life Stories. June 2nd, 2012) 
4. Teachers’ low language proficiency: The teachers stated their low language proficiency, 
especially in speaking, have pushed them to prepare their class with anticipation so that they 
can avoid language obstacles in their classes. Equally, the teachers’ low language proficiency 
has allowed a positive process, in which they have lost fears in terms of language use and 
gained confidence when teaching a foreign language. For example, teacher Nydia affirmed 
“aunque hasta el momento, no he alcanzado altos niveles de dominio del inglés, todos estos 
esfuerzos de formación me han permitido superar ciertas barreras no sólo en cuanto la 
adquisición de conocimientos básicos,  sino también frente a factores de tipo actitudinal, ya 
que he alcanzado alta disposición e interés hacia su aprendizaje” (Excerpt5. Life Stories. 











Figure 9.  Teachers’ common experiences when implementing the bilingual plan at SNS. 
Second, the results from the data collected indicate that teachers’ experiences when 
implementing the bilingual plan at SNS include:   
1. In-service training: Even though the teachers claimed they have received in-service training 
in language and methodologies to promote bilingualism in the school, they made clear the 
training they have been received has been necessary but not continuous. An example is 
teacher Pablo, who insisted the school has “falta de continuidad en las capacitaciones para 
los docentes” (Excerpt6. Survey. February 13th, 2012). 
2. Permanent support: the teachers maintained that support from internal and external entities is 
important for the school to encourage bilingualism. Also, they recognized that the support 
from internal entities like the English coordination has been effective. In this regard, Angie 
commented “desde el momento que inicio la coordinación de bilingüismo observo y percibo 
un rumbo o meta bien orientada y no con presión como antes (si no aprende Inglés se va del 
colegio)” (Excerpt7. Life story. June 8th, 2012). In contrast, teachers stated the support given 
through SED has been important but not intermittent. For example, teacher Isabella stated 
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“falta continuidad en la capacitación ofrecida por la SED” (Excerpt8. Survey. February 8th, 
2012) 
5. Resources: The teachers stated that the school lacks resources, which prevents them from 
doing some activities like listening to authentic materials. For instance, teacher Guillermo 
declared “hay desventajas en cuanto los recursos: carecemos de grabadoras por ejemplo en 
los salones (…) falta por ejemplo que tengamos un laboratorio de inglés para los niños, falta 
sobretodo profesores de inglés que apoyen el proceso” (Excerpt9. Interview. May 2nd, 
2012). As a result of these circumstances, the teachers have resorted to basic materials and 
activities in order to overcome this situation at SNS. An example is teacher Isabella, who 
revealed “me compre mi propia grabadora, ahora ya podemos disponer de ella para lo que 
queramos, me toco porque a veces no puedo utilizar las del colegio” (Excerpt10. Descriptive 
Journals. May 9th, 2012). 
3. Disposition to work on the implementation: the teachers claimed they were willing to keep 
working on the activities and responsibilities given to them in order to develop the bilingual 
plan at SNS. An example is teacher Valentina, who considered that "hay la disposición de los 
docentes para autocapacitarse en inglés y dar todo para aprovechar este idioma en la 






















Figure 10. Teacher cognition about the use of English. 
Finally, another tendency that the results hightight is that teachers’ cognition of English 
had changed as a result of their little previous experiences and the experiences they had lived 
during the implementation of the bilingual plan. Before the bilingual plan, the teachers used to 
regard English as something difficult and distant from their realities. However, after the 
implementation, teachers’ conception appeared to be more positive because they consider English 
as a neccesity and a positive factor for them and their students. For example, teacher Bertha 
alleged “antes me daba miedo con los niños enseñar inglés, pero poco a poco con repaso y 





In the following section, the reader will find the discussion of the results. The data 
gathered through the categories “previous experiences”, “bilingual plan” and “teaching 
performance” allowed to the researchers to identify three images or prototypes of teachers who 
have emerged in the implementation of “Bogotá Bilingüe” at SNS.  These representations suggest 
three patterns or trends in how the teachers have conceptualized themselves as members and 
participants of the bilingual plan. The importance of these images for the study lays in the fact 
they seem to provide insights into answering the phenomenological research question as it helped 
visualize the essence of the teachers’ perceptions towards “Bogotá Bilingüe” in the school 
(Creswell, 2007). 
At the same time, this discussion is the forth loop that Creswell (2007) suggested as 
representing and visualizing. In this loop, the researchers represent the findings through 
figurative language to illustrate relationships among the results based on metaphors given by De 
Guerrero and Villamil (2000). As a result, the researchers could identify three types of teachers at 
SNS: the teacher as a cooperative leader, the teacher as a provider of tools, and the teacher as a 
supplier of knowledge. Finally, the researchers consider this classification necessary because in 
planning a language program it is therefore important to know the kinds of teachers the program 
will depend on and the kinds of teachers needed to ensure that the program achieves its goal 
(Richards, 2001, p. 99).   
Cooperative leader. 
A few teachers in this study appeared to be cooperative teachers. Such teachers, according 
to De Guerreroand Villamil (2000), have three main traits.  First, this teacher is willing to 
exercise guidance and direction in order to archive the goals. Second, this teacher puts himself in 
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others’ position to help processes move along. Third, this teacher develops an environment of 
trust.  
In this study, cooperative teachers were characterized by guiding and directing the 
implementation at the school. This means these teachers were active members of the 
implementation, which seemed to make them aware of the challenges that the school had in terms 
of teachers’ language proficiency, resources, support and in-service training. However, those 
challenges did not decrease their willingness to keep working. On the contrary, these teachers 
regularly seek for possibilities of professional development. They tend to use the possibilities 
given to them or search for new spaces independently. Finally, this type of teacher usually 
provides guidance to other teachers in the process of implementing bilingualism in primary 
education.  
Additionally, the cooperative teachers in the context of this study tended to put 
themselves in others’ positions based on what they recognize as adequate and viable for the 
classroom context. These teachers have adequate knowledge of the methodology implemented at 
the school. Nevertheless, these teachers do not place the methodology over the students’ 
necessities, characteristics and realities. In other words, they are context-sensitive which helps 
them use the methodology according to the realities that their students face in their English 
learning process. As a result, these teachers center their attention toward their students when they 
are planning and performing their classes.  
Finally, the cooperative teachers at SNS try to develop an environment of trust in relation 
to the use of English. This type of teachers is characterized by having enjoyed English since they 
were young. In consequence, cooperative teachers have always been searched for possibilities to 
keep in contact with the language in their professional and personal life. As a result, these 
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teachers are confident when teaching the language to their students and try to radiate the same 
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Provider of tools. 
The majority of the population of this study can be categorized, according to Guerrero and 
Villamil (2000), as providers of tools. This type of teacher seemed to have two main 
characteristics. First, this type of teacher is participant in the school. Second, this teacher seeks 
for possibilities to make language accessible to students. These characteristics are positive, but 
not enough since they tend to fulfill their duties satisfactorily without searching for new or 
improved performance or processes.  
The providers of tools appear to be participant in the activities assigned to them since they 
have a positive attitude toward the implementation. At the same time, they generally have a 
positive image of English, even though they have had little previous contact with the language 
before the experience at SNS. As a result, these teachers consider it important to obtain support 
and in-service training in order to overcome their weaknesses in their language and the 
methodologies using to teach English.  
Although the providers of tools at SNS try to search for options to provide language 
access to his or her students, they still present low language proficiency, lack of in-service 
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training and need of support, but they do not “walk the extra mile” in order to overcome these 
weaknesses. In other words, they just do as they are told and participate in whatever activity they 
are offered in order to be able to provide their students with resources and materials to keep in 
contact with the language. They seem to regard these directions and training as valid or useful 





Figure 11. Provider of tools 
Supplier of knowledge. 
Third, the other small portion of teachers at SNS is classified as supplier of knowledge, 
which according to De Guerrero & Villamil (2000) has two main features. First, this type of 
teacher is a supplier of knowledge. Second, this type of teacher considers himself or herself as a 
distributor of the information they received. 
The suppliers of knowledge at SNS are the type of teachers that considers knowledge as 
the most important aspect of their teaching practice. These teachers give an important place to 
language proficiency because knowledge is the most important aspect in order to develop their 
profession. In consequence, suppliers of knowledge do not feel confident and secure about 
themselves when teaching language as they do not have the knowledge and any previous training 
in the language.  That is why, they regard support, in-service training and resources as very 
important aspects to teach the language since they depend entirely on that knowledge and 













guidance given to them to feel comfortable teaching the language. This situation has an important 
impact on suppliers of knowledge performance and perceptions on the bilingual plan, as well as, 
their perceptions about themselves.  
Finally, the suppliers of knowledge in this study appeared to see themselves as a 
reproducer of the information they have previously received. These teachers’ conception of low 
language proficiency seems to be their most influential obstacle and it seems to be connected to 
negative or inexistent experiences with English before joining SNS. However, this conception 
has changed as a result of a positive contact with English at SNS. Consequently, these teachers 
seem to feel their job is just to provide the language to their students but based on the information 









Figure 12. Supplier of knowledge 































This study was centered on three main purposes. In this chapter, the reader will find the 
outcomes of this research project. Next, the researchers will state the main conclusions of the 
study. At the end, the researchers will present some recommendations for future work on teacher 
cognition.  
Outcomes 
In regards to the first research question: How does a group of primary teachers perceive 
the application of “Bogotá Bilingüe” in a public school?, the researchers found that teachers 
perceived the application of the bilingual plan at SNS as a challenging task for the school for 
three main reasons. First, the participants realized they were not fully prepared in terms of 
language and methodologies for teaching English to children. Second, the teachers were aware 
that the school does not have the permanent support required from external entities to guide a 
successful transition to bilingualism. Third, the teachers concluded that the school lacks the 
necessary resources to teach English more effectively.  In consequence, the teachers perceived 
the application of “Bogotá Bilingüe” at SNS a challenge.  
Even though the teachers recognized the implementation as a challenge, they also 
regarded the bilingual plan as a great opportunity for professional growth. The teachers thought 
the promotion of bilingualism was a possibility for career development through learning and 
teaching a new language. At the same time, the teachers conceived the implementation of the 
bilingual plan as an important chance for their students to have access to a better quality of life. 
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Put simply, the teachers acknowledged this project as a positive opportunity, that is why they 
were willing to participate in the activities and responsibilities needed to achieve the goals.   
In relation to the first objective “to identify teachers’ previous experiences in relation to 
English as a foreign language”, the researchers considered that teachers’ experiences with 
English can be divided into two types of experiences:  
1. Teachers with lack of experience: The majority of the teachers claimed they had little 
experience with the language. The teachers considered they had not enough contact  
because they were taught the language only in a specific educational stage. This 
learning process according to them was based on learning basic vocabulary and 
grammar through traditional methodologies. Finally, the teachers made it clear that 
they were taught English only because it was a requirement in that specific 
educational stage.  
2. The teachers with a variety of experiences: A small percentage of the teachers claimed 
to have a variety of positive experiences. Despite the fact that gaining access to the 
language was difficult for these teachers, they were motivated into learning the 
language at a very young age. That is why these teachers always keep searching for 
possibilities to develop their profession around English. As a result, the teachers 
always have a variety of positive experiences in relation to English.  
The researchers considered this objective was successfully accomplished since the results 
allowed them to identify that teachers’ previous experiences relate to English as a foreign 
language. This research identified the type of previous experiences that teachers at SNS lived 
before the implementation of the bilingual plan. At the same time, this identification suggests the 
majority of the teachers at school had little experiences with the language.  
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In regards to the second objective, “to characterize teacher’s perceptions about the 
implementation of a bilingual plan”, the researchers considered teachers’ perceptions in relation 
to the implementation of the curricular change seem to have four main characteristics:  
1. The teachers’ perception toward the implementation seems to be influenced by the 
characteristics of the context. On the one hand, the teachers claimed a very negative 
aspect was the lack of resources for classroom work. On the other hand, they felt 
continuous in-service teachers’ training is needed. Then, these two aspects seem to be key 
determinants of the success of the implementation because teachers are putting in action 
this curricular innovation and do not have resources nor do they have the necessary 
training to teach the language. Therefore, the teachers believed these aspects needed more 
attention in a piloting project since the school needs these basic tools in order to achieve 
the goals.  
2. The teachers had a positive perception of the bilingual plan, which leads teachers to have 
a positive disposition toward the implementation. The teachers considered the 
implementation of the bilingual plan was a good opportunity for students and teachers to 
grow professionally and have access to the world. That is why, the teachers were willing 
to keep working on the responsibilities and activities necessary to make a successful 
transition to bilingualism.   
3. The teachers thought the process of implementing a bilingual plan was highly influenced 
by the degree of internal and external support received. First, the teachers thought the 
internal entities at school were giving the most effective support during the transition to 
bilingualism. The teachers referred to the internal support as their constant guidance in the 
steps that need to be taken to achieve bilingualism in the school. Second, the teachers 
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admitted that the support given by external entities like SED is necessary but not adequate 
due to the lack of constancy and sistematicity. That is why, the teachers maintained the 
external entities need to provide more consistent support to the school in this piloting 
project.  
4. The teachers’ realized their low language proficiency is an influential challenge they need 
to keep overcoming in order to implement the bilingual plan successfully. The teachers 
claimed this low language proficiency was making them feel sometimes insecure when 
they were teaching the language. Equally, the teachers affirmed their low language 
proficiency limited them to the type of activities and language contact they can provide to 
their students.  However, the teachers considered that their low language proficiency is a 
challenge they have been trying to overcome with practice, preparation of classes and 
study.  
The researchers considered this objective was successfully accomplished because researchers 
provided a characterization of teachers’ perception about the implementation of the bilingual 
plan.  
In light of the third objective “to describe teachers’ perceptions about their performance when 
teaching English at a public school”, the teachers seem to perceive that their performance appear 
to respond positively to their classroom  realities. The teachers centered their performance on 
what they considered was more effective for their students’ need. This means that the teachers 
prepared their classes and performed them not using suggested methodologies, but instead 
applying their own strategies in order to respond to the characteristics of their students in terms of 
disposition, learning process and behavior. As a result, each teacher at school appeared to be 
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using different procedures to teach the language according to what they saw more appropriate for 
the classroom.  
At the same time, teacher’s perceived their performance when teaching English more 
dynamic and required more preparation than other subjects. First, the teachers’ saw that they 
performance were more dynamic as they required using different strategies such as singing songs 
in English to maintain students’ attention and motivation in the class. Second, teachers’ noted 
their performance in English must be planned in advance since teachers’ low language 
proficiency demanded them to be well prepared to give an English class. Equally, the teachers’ 
recognized that English classes asked them to search for their own materials since the school 
lacks the resources to teach the language. Consequently, teachers’ sense their English 
performance was different from their performance in other subjects since preparing English 
classes requires more effort and work from them.   
The researchers considered this objective was successfully accomplished because the results 
allowed a description of the type of performance teachers’ perceived they have developed as 
English teachers. This study provided a description of the way teachers have been taking the 
implementation into practice with the possibilities they have in the context of a public school.  
Lastly, the researchers found that the teachers’ confidence/self -perception as language 
teachers can determine the type of response is received due to the implementation of a bilingual 
plan. First, teachers with low confidence or positive self-perception about themselves as English 
teachers are most likely to be negative impacted as a result of the disadvantages that the school 
has. That is why, these teachers considered it absolutely important to receive in-service training, 
support and resources necessary to conquer these weaknesses. Second, the teachers with 
confidence or positive self-perception tend to be aware of the obstacles of the contexts, but use 
73 
 
the possibilities they can reach to conquer these obstacles. In consequence, teachers’ response to 
the implementation can be determined by what their confidence/self-perception is as language 
teachers.  
Conclusions 
Teacher cognition is a key factor in the implementation of a bilingual plan because 
teachers’ mental schemata toward the implementation may influence the results. This cognition 
relates to teachers’ previous experiences and contextual factors, which in turn shape their 
perceptions about curricular changes. Teacher cognition can, then, affect teachers’ performance 
and influence the result of the implementation. That is why, teacher cognition seems to be an 
important factor when implementing a curricular innovation.  
On the other hand, phenomenology can provide a different perspective on the study on 
teacher cognition since it uses teachers’ own voices to investigate the phenomenon. The majority 
of teacher cognition studies use a case study methodology which is centered on the observation 
of a specific individual. In contrast, a phenomenological study on teacher cognition through 
phenomenology can provide a different perceptive as teachers can help interpret the phenomenon 
using their own voices. In consequence, a phenomenological research can provide a different 
perspective to study teacher cognition.  
In addition, it is worth noting that teachers’ performance is not determined by the 
methodology implemented at the school. Instead, their performance responds to what they 
consider more appropriate to the classroom realities. The particularities of each classroom 
encourage teachers to make decisions about what they consider most beneficial for the context. In 
this process, deciding the best option for the class, suggested methodologies are put aside as they 
seem not to respond adequately to all the characteristics of the context. Therefore, the 
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methodology proposed in a curricular innovation should take into account teachers’ perceptions 
of what it is important and necessary when satisfying students’ needs and interests.  
Teachers are not static to a bilingual plan, since they react to the implementation in a 
particular way. This study suggests that the teachers cannot be considered as mechanical 
instruments. On the contrary, each teacher has his/her own perception based on personal 
experiences and contextual factors, which make them interpret and carry out the implementation 
in specific ways. Consequently, teachers should be regarded as rich cognitive agents who respond 
to curricular innovations at school in very personal ways. 
The teachers’ confidence/self-perception as language teacher may impact their 
performance and the implementation of a bilingual plan. However, teachers’ previous 
experiences, contextual factors and their performance as language teachers are reinforcing or 
shaping their confidence/self- perception. In other words, this confidence/self-perception as 
language teachers is evolving, which in turn can have a significant effect on what they understand 
and what they do in the English classroom. Consequently, teachers’ confidence/self-perception 
should be considered and approached appropriately when designing and implementing a bilingual 
plan.  
Finally, it is important to say that phenomenological studies can support the researchers’ 
own personal and professional growth as they can help them recognize the value of teacher 
cognition, which can ultimately encourage them to be aware of how previous experiences and 
expectations can influence their performance as in-service teachers. This research revealed each 
teacher has their own cognition, which plays a role in important aspects of their work. That is 
why, the researchers consider it necessary to study cognition systematically in order to exploit it 
to its fullest.  
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Recommendations and Future Work 
The implementation of “Bogota Bilingüe” needs to reevaluate the place given to the 
teacher cognition. The policies developed in the pilot schools in Bogota need to take into 
consideration that the teachers in charge of this implementation are not language teachers, which 
may affect their cognition toward those policies. That is why this project needs to recognize the 
characteristics of the teachers involved in the transition to bilingualism. This recognition may 
guide the process of designing educational policies that respond to the contexts of the schools in 
Bogota.  
Further research on teacher cognition in relation to the bilingual plan using a 
phenomenological methodology may use another instrument and another population. First, future 
researcher on teacher cognition with phenomenology may consider use another data collection 
instrument to avoid participants to provide possible bias. Second, future search using 
phenomenology to study teacher cognition may contemplate use a population like high school 
teachers to study the phenomenon from another perspective. To conclude, further 
phenomenological research on teacher cognition in relation to a curricular change may take into 
consideration using another data collection instrument and a different population to study. 
Teachers’ involvement in curriculum development is necessary to develop more 
appropriate changes that respond to each school context. Teachers have direct contact with the 
classroom realities which give them knowledge and awareness about the characteristics of the 
classroom. This knowledge and awareness needs to be considered during the process of 
developing a curriculum since teachers can provide a more vivid idea of the type of 
improvements, changes, reinforcement, methodologies, support and so on that are needed to 
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obtain successful results.  As a result, a curriculum can be more adequate to the specific 
classroom realities when teachers are participants in the development of that curriculum. 
Previous to the implementation of a curricular innovation it is necessary to recognize the 
type of teachers in order to develop the most appropriate policies for the school. It is perfectly 
clear that a curriculum cannot center its attention only on teachers because they are just one of the 
factors that need to be considered in any curriculum innovation. However, it is vital to 
acknowledge that the school has different types of teachers with their own particularities able to 
positively or negatively influence the results of the implementation. That is why it is necessary to 
have a clear idea of the type of teachers that will be in charge of putting in action the curricular 
innovation previous to the implementation in order to create policies equivalent to the types of 
teachers in the school.   
Teachers’ education in Colombia needs to train teachers on how to face the challenges in 
the country in terms of bilingual education. First, teachers’ education has to train future teachers 
to be capable of teaching a foreign language confidently and independent from the characteristics 
of the context. Second, teachers’ education needs to encourage teachers’ future generations to be 
resourceful, strategic and confident when facing the challenges in terms of bilingualism 
nationwide. As a result, the researchers suggest educating future teachers to confront the 
challenges in bilingual education in Colombia. 
Pre-service language teachers need to recognize their cognition in order to develop 
appropriate teaching processes. First, teachers need to analyze and evaluate on their cognition 
toward all the aspects of their work. Then, teachers need to assess the weight of their cognition in 
their work to reinforce the positive aspects and reduce the negative impact in their performance. 
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As a result, pre-service teachers need to create a process of permanent evaluation and analysis of 
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Sample of Piece Teacher’s Survey 





1. ¿Cuál era su nivel de inglés antes de ingresar al Colegio SaludCoop Norte?  
 1.  Principiante     2. Elemental    3. Intermedio      4. Intermedio-Alto        5. Avanzado  




3. ¿Había enseñado usted inglés antes de trabajar en el Colegio SaludCoop Norte? 
                                            Si                                          No 
4. Si su anterior respuesta es afirmativa, ¿Cómo evalúa esa experiencia?  
1.  Negativa           2. Pobre          3. Satisfactoria           4. Buena        5. Muy buena 
5. ¿Qué concepción tenía usted del inglés antes de formar parte del Colegio SaludCoop Norte? 
1.  Negativa           2. Pobre          3. Satisfactoria           4. Buena        5. Muy buena 
                                                 
1
 Before the participants fill up the surveys, the researchers explained to the participants each 
scale to make sure they understood how to answer the survey appropriately.  
  Poca Básica Satisfactoria Buena Muy buena 
  1 2 3 4 5 
En su formación 
básica y secundaria 
          
En su formación 
docente  
          
En su práctica como 
docente en 
formación 
          
Su labor como 
docente 




6. ¿Qué nivel de conocimiento tiene acerca del plan bilingüe establecido en el Colegio 
SaludCoop Norte? 
1.  Escaso           2. Limitado         3. Suficiente           4. Bueno         5. Muy bueno 
7. ¿Cómo se siente con el plan bilingüe que se ha venido implementando en el Colegio 
SaludCoop Norte? 
1.  Indiferente            2. Mal             3. Regular                4. Bien            5. Muy bien 
8. ¿Cómo evalúa usted la intervención de las siguientes entidades, encargadas de la 
implementación del plan bilingüe?  
Table A2 
  Escasa Inapropiada Aceptable Apropiada Muy 
apropiada 
1 2 3 4 5 
Ministerio de 
Educación 
          
Secretaria de educación           
Colegio SaludCoop 
Norte 
          
Universidades en 
convenio 




          
 
9. ¿Cómo ha sido la influencia del plan bilingüe sobre su práctica docente en la enseñanza del 
inglés a estudiantes del primer ciclo?  
1.  Negativa           2. Pobre          3. Satisfactoria           4. Buena        5. Muy buena 
10. ¿Cree usted que el plan bilingüe es posible en colegios públicos como SaludCoop Norte? 




¿Por qué?  
Sé que es un reto por el reto por el nivel de lengua de los docentes y por los pocos recursos, pero 
se han implementado estrategias que han demostrado que se pueden lograr resultados 
satisfactorios con el concurso de todos los docentes y el apoyo externo que recibimos.  
PRÁCTICA EN EL AULA 












Si su respuesta es afirmativa, ¿Cómo hace uso de este (os) método (os) en su práctica en el aula? 
Uso TPR, CBI, CLIL.  
12. ¿Qué nivel de conocimiento tiene acerca del CLIL? 
                                                 
2
 This scale allows to participants to self evaluate their level of knowledge of the methodologies, 
and then rate that knowledge according to what they consider they know of each methodology.  




1 2 3 4 5 
Audio-lingual           
Total physical response 
(TPR) 
          
The silent way           
Community language 
learning 
          
The natural approach     
 








    
 
Content and Language 
Integrated Learning 
(CLIL) 
          
      
 
 
1.  Escaso           2. Limitado         3. Suficiente           4. Bueno         5. Muy bueno 
13. ¿Cuál es su conocimiento sobre los principios que el CLIL establece para ser desarrollado en 
el aula?   
Table A4 




1 2 3 4 5 
Cognition           
Content           
Culture           
Communication           
 
¿Cómo aplica cada uno de estos principios en su práctica docente? 
Todo comienza con la planeación. No se puede perder los objetivos. Se requiere preparar un 
material interesante y permitir la participación de los estudiantes. Importante el scaffolding.  
14. Si su anterior respuesta es afirmativa, ¿Cómo evalúa su conocimiento sobre esos principios? 
1.  Escaso           2. Limitado         3. Suficiente           4. Bueno         5. Muy bueno 
15. ¿Cómo se siente usando el inglés en su práctica con los estudiantes de primer ciclo? 
1.  Indiferente            2. Mal             3. Regular                4. Bien            5. Muy bien 
16. Mencione los factores que usted considera pueden facilitar o dificultar su enseñanza de 
inglés. 
Table A5 
FACTORES QUE FACILITAN EL 
PROCESO 
FACTORES QUE DIFICULTAN EL 
PROCESO 
Apoyo interno (Coordinación de 
bilingüismo) 
Apoyo externo (convenios universidades) 
El número de estudiantes 
Falta de grabadoras en el aula 
Bajo nivel de lengua de los docentes 
                                                 
3
 Appropriate refers to the level of knowledge proportionate for the adequate use of CLIL inside 




Capacitaciones de la SED Falta de textos 
 
Gracias por brindarnos su tiempo y completar nuestra encuesta. Si tiene algún comentario 
adicional o ideas relacionadas con el plan de bilingüismo, su práctica docente o algún otro 























Sample of Teacher’s Interview 
EXPERIENCIAS PREVIAS 
1. ¿Qué experiencias han marcado su percepción del inglés?  
Mis experiencias. Primero personales pues que me ha servido mucho para mi formación personal, 
para el aprendizaje de la segunda lengua. En segundo en mi formación profesional ha trascendido 
mucho porque, la adquisición de la segunda lengua en estos momentos es básica para poderla 
transmitir a mis pequeños. 
1.1 ¿Por qué considera que esas experiencias han  marcado su percepción del inglés? 
Primero porque tú sabes que dentro  de  este medio de mundo globalizado hoy en día el 
aprendizaje  de una segunda lengua es necesario no tanto para su vida personal sino para su vida 
profesional  y hoy en día  quien no sepa  una segunda lengua es un analfabeta mas. 
1.2 ¿Cómo han marcado estas experiencias su percepción del inglés tanto en su vida personal 
como profesional?   
Primero he que yo no le tenía miedo al inglés y  ha sido un aprendizaje muy rico porque en 
verdad a mí me gusta, me gusta el inglés y le he cogido un amor propio. Como mi experiencia 
personal ahora en este momento no se les pude continuar con la capacitación, pero me estoy auto 
capacitando porque veo que hay la necesidad y segundo porque para transmitirlo a mis chiquitos, 
veo que es necesaria la capacitación  porque no se les puede ensenar mal el aprendizaje y la 
adquisición de  la segunda lengua. 
PLAN BILINGÜE 




Pues El plan bilingüe en este momento en el colegio está muy consolidado  nuestro proyecto 
bilingüe, desde el año que yo ingrese año 2008. Pues hemos estado en el  proceso de capacitación 
los maestros hemos tenido el apoyo de diferentes  instituciones de la universidad la Gran 
Colombia, de la Universidad Nacional, de la Secretaria de Educación, donde  hemos tenido no 
solo la oportunidad de estar en las capacitaciones, sino de participar en inmersiones que nos 
ayude a mejorar y a innovar el aprendizaje de una segunda lengua. El proyecto en este momento 
si está muy bien consolidado gracias al apoyo fundamental de la coordinación de inglés, la cual 
ha sido pionera en formar y promover  proyectar nuestro bilingüismo aquí en el colegio. 
2.1 ¿Cómo evalúa esa información?  
Pienso que vamos por un buen camino que lo que el colegio tiene la misión de lo que se quiere 
para el 2020, que es sacar unos estudiantes en un nivel B1. Esto nos ha dado las herramientas  y 
los espacios para el colegio y las oportunidades para poder trascender en este proyecto aquí en el 
colegio. 
2.2 ¿Por qué? 
Porque yo he hecho parte activa de este proyecto, participando en cada una de las actividades que 
se han propuesto para afianzar y consolidar cada día mejor nuestro proyecto. 
3 ¿Qué lugar le da al plan bilingüe a su aula de clase?  
Para mí es un primer lugar, por que trato de que los niños estén en este ambiente bilingüe.  
3.1 ¿Por qué? 
Porque  primero, todos los días se hace una rutina con ellos, trato de hablarles  lo que más se 
pueda  en ingles, de que haya una interacción, de estar en constante comunicación en el idioma 
con la segunda lengua,  así haya de pronto errores pero trato de que esos errores se corrijan y que 
en la próxima vez pues con la ayuda de la coordinación de inglés sean mejor. 
 
 
4 ¿Qué soporte ha recibido de las entidades que intervienen en la implementación del plan 
bilingüe?  
Pues la capacitación, obviamente apoyo en el aula y  las inmersiones. 
4.1 ¿Cómo valora el soporte de las entidades que intervienen en la implementación del plan 
bilingüe?  
Ha sido un trabajo muy bueno, excelente trabajo porque todas nos han aportado para que  nuestro 
proyecto  bilingüe crezca cada vez más en beneficio de los estudiantes de nuestra institución y en 
beneficio de los docentes que estamos participando en el.   
4.2. ¿Por qué? 
Porque pienso que se han visto resultados buenos y el  resultado se ve con la actitud de los niños 
y  de los estudiantes, a los niños les gusta el inglés y pienso que los maestros estamos 
comprometidos la gran mayoría con el proyecto en la institución, desde los directivos hasta cada 
uno de los docentes y cada uno de los estudiantes. 
5. ¿Cuáles son las ventajas y/o desventajas que le ha traído el plan bilingüe a su salón de clase? 
Primero las ventajas pues que se rompió como esa barrera  que había con ese miedo de 
enfrentarse a un grupo y poderles hablar en una segunda lengua, así no tuviéramos el 
conocimiento adecuado, pero cuando uno se enfrenta y rompe esas barreras pues los resultados se 
ven más adelante. 
Bueno las desventajas veo si en la parte del aprendizaje, por ejemplo el número de niños, son 
grupos grandes algo que nunca  se va a poder conseguir aquí en este país no solo en Bogotá por 
que el proyecto del MEN es la cobertura y la cobertura es meter y meter  más niños, que si nos ha 
faltado mas material para poder tener mejores resultados. 
5.2. ¿Cómo ha manejado esas ventajas y/o desventajas? 
 
 
Pues antes de dictar las clases es un plan entonces haciendo un lesson plan escribiéndolo en 
ingles porque nos daba miedo escribirlo y enfrentarnos a hablar a dictar ya una clase a preparar 
una clase ya sobre todo de la Salle que dictar una clase completa. Ya con la ayuda de la 
coordinación de inglés o con la ayuda de la niña de la universidad Pedagógica, también de la 
tutora de Carmencita que venía, ella nos observo varias clases y ya al enfrentarnos a dictar una 
clase y ella pues nos daba eso ya es romper barreras y dar un paso. Eso le sirve a uno mucho 
porque uno es ese miedo a enfrentarse que entonces uno lo haga mal pero si no lo hace pero si no 
rompe esas barreras y no se arriesga nunca va a dar ese paso. 
Con las desventajas si por ejemplo pues es el número de estudiantes y lo otro es que por ejemplo 
hay  aquí que no tienen niños que no tienen el aprendizaje de la lengua materna, tu sabes que sin 
ese aprendizaje de  la primera lengua, para ellos aprender el segundo idioma  es  bien complicado 
porque si no saben el español como van a aprender el inglés, esa ha sido una dificultad. Yo 
principalmente lo he tratado de manejar con el apoyo y con las sugerencias que da la 
coordinación de inglés. El número de grupos pues ya nos toca acostumbrarnos y como que uno lo 
asimila de que eso ya es inevitable y que los grupos son grandes y  toca crear es las estrategias en 
donde uno pueda tener el grupo bien estructurado y que los niños estén porque tú sabes que la 
clase de inglés  más que todo debe salvar a que los niños aprendan deben estar bien atentos para 
que eduquen su oído. Entonces es buscar las estrategias en donde uno haga una clase agradable 
donde los niños puedan aprender esa adquisición de la segunda lengua. 
PRÁCTICA EN EL AULA 
6. ¿Ha cambiado su práctica durante la implementación del plan bilingüe?  
Claro es más dinámica, el hecho de conseguir material, de utilizar pues los recursos que tenemos 
aquí en el colegio, los recursos audio-visuales. Vemos que la clase de inglés debe ser bien 
 
 
dinámica, que hay que ponerlos a hacer listening, la pronunciación, o sea, más que escribir el que 
ellos eduquen su oído para esa adquisición de una segunda lengua y deben ser clases muy 
dinámicas. No deben ser clases tan rutinarias, con mucho material visual, entonces cada vez uno 
sabe que hay que buscar metodologías en donde los niños tengan más acercamiento para el 
aprendizaje de la segunda lengua. 
6.2. ¿Cómo ha cambiado su práctica? 
Pues que ya son clases más motivadas, con más material, en que debo preparar más mi clase 
porque no puedo venir a improvisar, porque no se les puede enseñar mal el inglés a los niños, 
entonces que hay que preparar una clase bien. Para prepararla pues obviamente que yo tengo que 
mirar el tema, y traerlo muy bien preparado y buscar otros recursos que a ellos les agrade mas, 
por ejemplo a ellos les gusta mucho hacer listening, les gusta ver. 
7. ¿Cuáles son los retos su práctica en la enseñanza de inglés? 
El hablar, el speaking si porque es lo que más nos cuesta, el conversar con ellos. El hablar ha sido 
mi mayor reto porque a mí se me facilita mucho el writing, el escribir y el escucharlo, pero el 
conversarlo es lo que más se le dificulta a uno por la pronunciación y tratar de mantener una 
conversación más larguita con ellos. 
7.1. ¿Por qué? 
Porque es perder el miedo. 
7.2. ¿Cómo han influenciado estos retos su práctica en el aula? 
Pues el enfrentarse, el romper esa barrera de dictar uno ya solo sin tener gente, por ejemplo sin 
que este la coordinación de inglés, porque nosotros tenemos que estar pensando que la 
coordinación de inglés un día no va a estar dictándonos la clase sino que nosotros tenemos que 
enfrentarnos a dictarle la clase a los niños. 
 
 
8. ¿Cuál es la metodología que usa en su salón de clase? 
La metodología es la que mas estamos aquí en la parte del enfoque que es el enfoque holístico 
que tu sabes que ese enfoque tiene que ver mucho con el aprendizaje significativo. Por ejemplo 
hacer cosas que sean reales y significativas que partan del contexto de los niños. Si estamos 
enseñando este mes los objetos del salón, entonces tratar de que todo sea con las cosas del 
contexto que ellos tienen a su alcance para que sea más un aprendizaje significativo. Utilizar 
mucho el audio visual que ellos visualicen, escuchen con cosas y adaptarlas al contexto en el que 
ellos están en este momento. 
8.1. ¿Por qué? 
Primero porque es el enfoque que estamos trabajando, entonces el aprendizaje holístico es el ser 
en evolución constante en aprendizaje constante, entonces nosotros estamos en un aprendizaje 
constante. Me parece que los niños hay que prepararlos para eso que se van a enfrentar en la vida.   
Segundo, me parece una metodología que va acorde, yo pienso que el enfoque holístico es un 
enfoque pedagógico que deberíamos no solo trabajar porque es la trascendencia del ser, ustedes 
saben que la parte holística habla mucho del ser. Si un niño tiene bien estructurada su parte 
interior, su ser, su alma; lo demás viene por añadidura, u niño que tiene bien fundamentados sus 
valores, sus principios, que respeta la diferencia porque esa es la parte holística el respeto por 
marcar la diferencia, es la educación del alma. Con todo lo anterior la parte académica fluye. 
Además la parte holística permite el trabajo por proyectos, es un trabajo muy completo porque se 
trabajan muchas cosas. Un solo tema puede trabajarlo en muchas áreas. Un tema que tú escojas y 
que tú aprendas es un tema transversal para trabajarlo en muchas áreas. 
8.2. ¿Cómo la ha utilizado? 
 
 
Primero yo les estoy fortaleciendo mucho esa parte del ser, que ellos tengan autocontrol, que sean 
autosuficientes, que vayan estructurando sus valores, su personalidad porque cuando un niño 
tiene esa parte vacía. Después de la parte del ser ahí viene la parte académica sobre todo para que 























Sample of Piece Teacher’s Life Story 
Agradeciendo de antemano su apoyo a esta investigación, le solicitamos que escriba la historia de 
su vida desde su labor docente, desde todos los aspectos que quiera resaltar y que considera 
vitales para su desarrollo como profesional y ser humano. Sin embargo, sería de bastante ayuda 
para nuestra investigación que se refiere en algún momento sobre los siguientes aspectos: 
1. Las experiencias previas que influyeron su forma de concebir tanto el inglés como su 
enseñanza y su aprendizaje 
Desde temprana edad quise aprender inglés porque me gustaba leer todos los días y llegaron a 
mis manos algunos libros en ese idioma sobre dibujo y clásicos de literatura (…) Tomé algunas 
clases de inglés adicionales a las del colegio y en las vacaciones que no viajaba aprovechaba para 
asistir a algunos cursos. En secundaria fui una estudiante destacada especialmente en inglés. Eso 
me impulso a decidir que estudiaría lenguas (…) 
2. La percepción que tiene ante el plan bilingüe que se está desarrollando en el Colegio 
SaludCoop Norte 
(…) El proceso de implementación del proyecto bilingüe tiene algunas dificultades tales como el 
bajo nivel de lengua de los docentes, los pocos recursos didácticos con que contamos, el escaso o 
ningún  input que reciben los niños fuera del colegio, el número de estudiantes por aula 
(promedio 40) y el tener un número significativo de estudiantes con necesidades educativas 
especiales (NEE). Sin embargo, a lo largo de estos cinco años de historia del colegio se 
evidencian unos logros importantes en el nivel de comprensión y producción en inglés por parte 
de los estudiantes. Los niños y niñas que han tenido la oportunidad de recibir clases de science 
 
 
muestran un mayor avance comparativamente con los estudiantes que no han estado en ese 
proceso. 
3. El efecto del bilingüe del Colegio SaludCoop Norte en su práctica docente  
Siempre me he interesado por mantenerme al día en las tendencias pedagógicas de la enseñanza 
del inglés. He participado en muchos eventos y además he estudiado y he tomado cursos de 
teacher training. Actualmente, tengo la certificación de TKT y otra de nivel C1.
 
 
Appendix D:  
Sample of Researcher’ Descriptive Journal  
Table D1 
Descriptive Journal 
Researcher: Marcela Alvarado Reyes Date: February 8
th
, 2012 
Code: 26081074 Context: Informal conservation and School meeting 








 Teacher Bertha in an informal conversation with the 
researcher at 09:03 am: The teacher talks about 




 Teacher Bertha in an informal conversation with the 
researcher at 09:09 am: The teacher explain that even 
though she had tried to study English, she still do not 
the language: “Hice un curso de inglés pero de ahí a 
que lo maneje no”  
 
 Researcher: The teacher even though she makes clear that she 
did not have previous experiences in English teaching before, 
she talks about her “hazing” as a challenge, but not as 
something negative.   
 
 
 Researcher: She believes that learning English cannot be 











 Teacher Bertha in an informal conversation with the 
researcher at 09:15 am: While she is filling the survey 
she express that she does not know the MEN’s role in 







 Researcher: The teacher does not have a deep knowledge in 
terms of how the bilingualism is developed and what are the 











































 Teacher Bertha in an informal conversation with the 
researcher at 09:10 am: The teacher express how her 
English teaching has been changing over time: “Antes 
me daba miedo con los niños enseñar ingles, pero poco 
a poco con repaso y estudio me he sentido mejor”   
 Teacher Guillermo in a school meeting at 10:50 am: 
The teacher explains the hard work that is needed to 
establish a bilingual environment at school because 
“make a bilingual environment to us is really difficult 
because teachers do not have…let’s say good English.” 
 Researcher: The teacher believes that from knowing the 
theory it is possible to improve the performance of teaching 
English to children. 
 
 
 Researcher: The teacher thinks that all the teachers need 
support in creating a bilingual environment, as they do not 
have the enough knowledge of the language to promote an 





















Consent letter  
Bogotá D.C., Febrero 24 de 2012 
 




Reciba un cordial saludo. Conocedores de sus invaluables conocimientos y experiencia 
profesional, nos permitimos invitarlo a participar de un estudio con enfoque fenomenológico 
sobre la cognición docente, el cual se llevará a cabo en el primer semestre del año en curso.  
 
La investigación estará a cargo de un grupo de estudiantes de noveno semestre del programa de 
Licenciatura en Inglés, Francés y Español de la Universidad de la Salle; ésta busca caracterizar, 
describir y comprender la cognición de los docentes de primer ciclo, la cual dará nuevas pautas 
para facilitar la implementación de programas curriculares en planteles educativos. Como parte 
del estudio, los investigadores aplicarán una serie de encuestas, entrevistas, historias de vida y 
diarios de campo. 
 
Cabe resaltar que su participación es indispensable para alcanzar los objetivos deseados y que la 





Agradecemos su valiosa colaboración, 
 
___________________  ___________________  ___________________   _________________ 
Investigadores. 
 
_____________________________ 
Docente Participante
